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Start a conversation 
with us     
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save on your 

orders!
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“Whether you’re newly qualified, an 

experienced practitioner or studying 

for a career in early education we 

have all that you need to create and 

develop exceptional provision.”
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An essential reference book for 
every professional who needs 
a clear overview of legislation 
and policy documents.

It includes:

l	Ways to promote British 
values in early years 
settings to meet Ofsted’s 
expectations

l		Guidance on how 
providers can produce 
evidence that they are 
meeting the Prevent duty

l	Case studies to exemplify 
how to support core 
values in everyday 
practice.

Promoting fundamental 
British Values in the Early Years 
ISBN 978-1-909280-95-3   £19.99

A practical planning resource 
that takes each of the 
core British values and 
demonstrates how they can 
be actively promoted through 
16 focused activities.

It includes:

l		Four activities for each 
core value and ways 

to collect evidence of 
learning 

l		Key questions and 
discussion points 

l	A checklist and example 
observation document 
with curriculum links.

Actively promoting 
British values in the EYFS
ISBN 978-1-909280-96-0   £9.99
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Promoting fundamental 

British Values 
in the Early Years

by Marianne Sargent

A guide to the Prevent duty and meeting the
expectations of the new Common Inspection Framework

9 7 8 1 9 0 9 2 8 0 9 5 3

ISBN 978-1-909280-95-3
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About the book

Promoting Fundamental British Values in the 
Early Years is designed to help early years professionals, 
leaders and managers understand their responsibilities 
in relation to fulfi lling the Prevent duty and promoting 
fundamental British values in foundation stage settings. 
The book:

 Provides a brief explanation of the Prevent aspect 
of the Government’s counterterrorism strategy and 
the implications that this has for safeguarding, child 
protection and curriculum delivery in the early years

 Takes an in-depth look at what the Government means 
by ‘fundamental British values’, explaining how these 
are already implicitly embedded within the EYFS

 O� ers activity ideas and case studies that exemplify 
how to promote democracy, the rule of law, individual 
liberty, and mutual respect and tolerance for those with 
di� erent faiths and beliefs in the early years setting

 Introduces the new Common Inspection Framework 
and looks at how providers can produce evidence that 
they are meeting the Prevent duty and actively promoting 
British values.

About the author

Marianne Sargent is an early 
education specialist and writer. 
She is a qualifi ed teacher and has 
taught in a range of nursery and 
reception classes. She holds an 
MA in Early Years Education and 
has worked as a lecturer in primary 
and early years education. 

Marianne is a well published author of books for early years 
professionals and regular contributor to Nursery World 
and Early Years Educator magazines. Find out more on her 
website www.earlyyearsclassroom.com 

Promoting fundamental British Values in the Early Years_COVER.indd   All Pages 21/06/2016   14:42

The values of democracy, 
rule of law, individual 
liberty, mutual respect and 
tolerance are already implicitly 
embedded in the EYFS.

These guides support 
practitioners and managers 
in understanding their 
responsibility to fulfil the 
Prevent duty and foster those 
values under the Common 
Inspection Framework.

Buy 
both for

£25!
CODE BV17

Promoting core values is key when delivering the EYFS, 
but what does it mean for your setting?

L       K inside the books online
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A bestselling set designed 
to support practitioners in 
achieving outstanding and 
creative provision using 
everyday material available in 
the cupboard.

Ideal to use with children 
aged 3-5, the books are 
also excellent training 
texts for those taking their 
PGCE or any early years 
qualification.

Outstanding Early Years Provision in 
practice
ISBN 978-1-909280-59-5   £19.99

NEW! 
Outstanding Early Years 
Provision in practice Book 2
ISBN 978-1-909280-97-7   £19.99

Create an outstanding learning environment using simple 
ideas that are low-cost and easy to replicate.

l	Detailed photographs 
of role play areas, small 
world scenes and fine 
motor activities

l	Clear captions explaining 
how achievable it is to 
take the provision to the 
next level

l	List of resources needed 
for each activity

l	Links to all 7 areas of 
learning

l	Real feedback from 
children.

l	Challenge sections with 
ideas on how to extend 
the provision

l	Key questions for 
practitioners to ask 
themselves when setting 
up each activity

l	Activities to investigate, 
explore and create, both 
indoors and outdoors

l	Photocopiable Areas of 
Learning Table to fill in.

Perfect 
to purchase 

together

L       K inside the books online
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Proforma analysis and 
assessment sheets on CD.

The essential guide to 
Ofsted Inspection under 
the Common Inspection 
Framework. 
 
It includes:

l	Preparing evidence that all 
aspects of the EYFS are 
working in your practice

l	The four key judgments 
and a section on British 
Values

l	How to write an 
exceptional Self-Evaluation 
Form (SEF).

The EYFS Inspection 
in practice
ISBN 978-1-909280-87-8   £19.99

It includes:

l	Ensuring that 
observations are effective 
and of high quality

l	Cohort progress tracking 
and analysis

l	Tips on how to integrate 
the planning and 
observation cycle in 
your practice.

Early Years Observation and 
Planning in practice
ISBN 978-1-909280-24-3   £19.99

These are must-have 
resources for all those 
working with children, 
whether in a setting or as a 
home-based professional.

They include ways to 
demonstrate that every 
area of the provision is 
running effectively and 
efficiently, together with 
tried and tested methods for 
improving reflective practice.

Managing the inspection day with confidence and ensuring 
that all aspects of the EYFS are working in your practice.

GET 1 FREE!
Buy all 4 

‘in practice’ 
books, pay for 3

CODE INP17

L       K inside the books online
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Prime Time
Personal, Social and 

Emotional Development
A Key Person approach to learning and development

Jo Blank and Gill Mathews
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With links to the EYFS, 
Prime Time Personal, 
Social and Emotional 
Development supports 
practitioners in nurturing 
children’s emotional 
wellbeing and shows how 
they can help children build 
their confidence and create 
positive relationships.

Including:

l	Focused sections on 
improving routines, 
planning for children’s 
interests and organising 
the environment

l	Observation and 
assessment audit. 

Prime Time Physical   
ISBN 978-1-909280-92-2   £21.00

Prime Time Personal, 
Social and Emotional Development    
ISBN 978-1-909280-94-6   £21.00

Why are the Prime Areas of learning 
so important in the Early Years?

The Prime Time series 
shows how theory combines 
with practice and covers 3 
key areas of development, 
focusing on: underpinning 
knowledge (theory); positive 
relationships (the role of the 
adult) and activities (practice).

Includes an 8-week 
development programme 
and Audit to record progress 
or any improvements to be 
made.

Prime Time Physical 
provides practitioners with 
a meaningful and practical 
approach to ensuring 
that 'physical' is central 
to children's health and 
wellbeing. 

It supports practitioners in 
understanding the importance 
of physical movement and its 
links to brain development.

Including: 

l	Activity ideas on 
movement play, dance, 
games and play 
equipment

l	Observation and 
assessment audit.

Excellent training 
resources

L       K inside the books online
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Prime Time Communication 
and Language  
ISBN 978-1-909280-93-9   £21.00

Prime Time 
Communication and 
Language is designed 
to help practitioners and 
students gain fundamental 
knowledge of how babies 
and young children develop 
their speech, language and 
communication skills.

l	Supporting children with 
their communication and 
language development at 
the foundation stage 

l	How children express 
themselves and 
communicate with others

l	The vital aspect of the 
practitioner’s role.

Prime Time PHYSICAL 
19 

Section 2: Movement Skills: Adult role

18  
Prime Time PHYSICAL

It is highly dependent on the adult to provide the right 
environment and support at the right time for the skill to 
develop successfully. Each movement pattern/skill goes 
through the same process of development, from the 
discovering phase, through the practising phase, to the 
consolidating phase. 

“The quality of instruction given to children is perhaps the 
most crucial factor influencing the development of their 
movement skills.” (Gallahue, 1996)

The adult role

Reflection

How much do you notice the different stages  
of children’s skill development?
Take some time to observe children’s movements 
and decide on their stages of development. 
Consider the type of interaction that would help  
them best.

Adult  
role during  
discovering 
stage

• Lots of space
• Intuitive adults, who make 

appropriate comments 
and provide equipment 
at the right time

• Encouragement and 
enthusiasm

• Praise

Adult  
role during  
developing 
phase

• Praise, notice the small 
improvements!

• Accurate observations
• Suggestions for improvement
• Appropriate teaching points
• Patience!

Adult role  
during  
consolidating 
phase

• Praise and recognition
• Additional challenges
• Knowledge of the next stage 
• A purpose

The adult role

Locomotor and balance skills for 2-5s

Get active!

Activity 1: Hoop play

Why? Using hoops is a fun way to develop the basic 
skills of jumping, hopping and balancing through a 
playful, problem solving approach.

Resources: A hoop for each child and for you and space!
 
How? Give challenges!
n Jump in and out, 2 feet to 2 feet, 1 foot to the other 

foot, 1 foot to the same foot (hop)
n Jump in and out sideways, backwards and forwards
n Leap over it – a more challenging jump!
n Put feet inside and walk hands around the outside, 

and vice versa
n Put bottom inside and 1 foot and 1 hand outside, 

play around doing this with different body parts
n Give open-ended challenges, such as put 3 parts of 

your body inside and 1 outside
n Balance on 2 parts of your body inside the hoop
n Pretend it’s a puddle and stamp and splash in it, jump 

over it 
n Take your whole body through the hoop and jump 

through it (like a skipping rope).

n With a partner, one holding the hoop, find different 
ways of getting through it on hands and feet,  
back, tummy.

Helpful hint: Ask questions that all children can 
interpret in their own way, including children who 
are physically challenged.

Activity 2: Lifeboats 

Why? It is a fast-paced fun game for a large group 
that enables children to practise their basic skills of 
running and stopping, dodging, and using their body in 
different ways, and also to respond to clear movement 
instructions and develop their vocabulary!

Resources: Spots, hoops, carpet squares, or some type 
of non-slip markers. 

How? Spread out the markers around the space, one 
for each child. Explain that the game is set at sea and 
they are all on a big ship. They are the sailors and have 
to follow the instructions of the captain (you). They do 
different movements to each instruction.

Lifeboats = all stand on marker/hoop, these are their 
lifeboats that are all on the big ship and they can jump into 
any of them once the game starts. Explain the sides of the 
room/area are the front, back and sides of the big ship:
Port = left 
Starboard = right
Bow = front

Stern = back
Just use 2 instructions to begin with and when you shout 
these words they can run to the correct side of the room.
Climb the ladder = pretend to climb ladder
Salute the captain = salute 
Scrub the decks = pretend to scrub floor 
Row ashore = sit in lifeboat and pretend to row
Overboard = fall out of lifeboat into sea
Swim ashore = swim on tummies or backs!
Land ahoy = look through telescope
Shark attack = shout help and get to any lifeboat as 
quickly as possible.

Helpful hint: Only introduce a few instructions at a 
time and practise, for example, just directions and 
lifeboats to start with. When they are familiar with the 
game, children could take turns to be the captain.

Prime Time Physical_BOOK.indd   18-19
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 ‘What a small child needs is an adult who is emotionally 

available and tuned in enough to regulate his stress.’ 

(Gerhardt, 2004)

What does this mean for me as a 
Key person? 

 1. Know the brain stuff!

  Knowing about attachment and the developing brain 

will help the key person to begin to understand how to 

develop a relationship with all children. It will help you 

understand why children behave differently according 

to their attachment style. Much of this section refers to 

babies because the early experiences that are downloaded 

into a baby’s developing brain have a profound effect 

on how the brain continues to adapt and organise itself 

throughout life (Hannaford, 1995; Diamond and Hopson, 

1998; Jensen, 2006). 

Attachment in the brain

Attachment is processed in the front part of the right side of 

the upper brain (the upstairs of the house and the � ngers of 

the hand) called the orbital medial prefrontal cortex (OMPFC) 

(Gerhardt, 2004; Cozolino, 2006). This region of the brain 

develops through attunement with the parent. It is the 

response of the parent that creates the connections between 

the neurons in the child’s brain. When a baby is in distress, 

through being cold or hungry, they will automatically express 

this distress usually by crying. A hungry baby needs feeding 

quickly, and a cold baby needs warming up in the loving arms 

of the parent. How the parent meets these needs determines 

how the neurons in the baby’s OMPFC are wired up.

When the parent talks in a gentle, loving way, makes soothing 

sounds, holds the baby in loving arms, looks at the baby and 

smiles, the baby gets good feelings and feels soothed and safe. 

When a baby is consistently soothed like this it means that over 

time and as a baby grows and develops, they will be able to 

soothe themselves and know that others will be there to help.

The adult role
Attachment and development

The OMPFC is strongly connected to parts of the upper 

brain that process learning, memory, social relationships, 

regulate emotions and keep the body in a well-balanced 

state (Cozolino, 2006). So if babies have had positive 

experiences in the early days, weeks and months of life 

they are more likely, as they grow and develop, to feel 

good about themselves, to want to learn and explore the 

world, to develop relationships with other people and 

make friends.

Attachment and attunement

Part of the attachment process is being tuned in to 

your baby and child. A well-fed baby who is warm and 

comfortable sends out cues to the parent about when 

they want to engage with the parent and when they want 

to stop. The baby’s cues include smiling, moving arms 

and legs, cooing, babbling and eye contact. When the 

baby has had enough they will do something to ‘tell’ the 

parent this, so either they stop all of the above, and/or 

look away or make different sounds. A sensitive parent 

then adjusts and regulates their interactions in response 

to these cues. In this way a baby and parent move in and 

out of attunement, they ‘join, separate and then re-unite’. 

It is this process that is central to our feelings of emotional 

well-being and it continues throughout life (Tronick, 2012, 

Cozolino, 2006).

Attachment and chemicals in the brain

Chemicals are produced in the brain in response to 

experiences. Children who are securely attached and feel 

cared for and loved produce wonderful chemicals in their 

brain, such as opiods and endorphins. These result in 

the child feeling good about themselves, seeking out the 

company of others and wanting to play. As the child feels 

like this most of the time, these wonderful chemicals are 

active most of the time and they become the dominant 

ones in the child’s brain. Apart from making a child feel 

good about themselves they do other things as well. They 

actually stop other chemicals, such as cortisol, being 

produced too often that result in a child feeling angry, 

scared or distressed. This does not mean that securely 

attached children never feel angry, scared or distressed 

but it means that because the ‘feel good’ chemicals are 

already in the child’s brain, a child can be soothed more 

quickly when a caring and sensitive adult is on hand to help. 

(Panksepp in Sunderland, 2007).

Insecure attachment

Sadly, the babies who are not securely attached to a 

caring adult will not have had those wonderful chemicals 

activated in their brains for enough time. This makes them 

feel less good about themselves and less inclined to seek 

out the company of others. Instead, stress chemicals 

(cortisol) are persistently active (Sunderland, 2007). When 

these children are angry, scared or in distress it is far 

more dif� cult for a caring adult to soothe or calm them. 

Connections in the OMPFC will be different or fewer and 

will have developed through the experience of not being 

calmed, soothed and gently responded to by a caring 

adult. Remember this part of the brain develops according 

to experience which can be ‘good, bad or ugly’ (Tronick, 

2016). The more an experience is repeated the stronger 

the connections become. Strong connections means that 

thoughts, feelings, behaviour and expectations about 

yourself and others become automatic. 

All of this goes some way to explain why children are as they 

are because of their earliest experiences and some way to 

explaining the variety of behaviours already discussed. It could 

be said that an insecurely attached child will be functioning 

from a different brain to that of a securely attached child. 

2. Develop strong relationships

Being aware of children’s early experiences can help 

you to understand and respond sensitively to children’s 

behaviour. However, attachment is a complex and 

delicate area requiring cautious consideration and a 

sympathetic, open mind. 

Prime Time PSED_BOOK.indd   10-11

13/07/2017   14:54

What does the 
‘key person role’ 
look like?

Practising 
locomotive and 
balancing skills

Buy the 
whole 

series for 
just £57!

CODE PT3

Developing an 
emotional bond 
together with a 
strong, positive 
relationship with 
children, parents 
and carers.

L       K inside the books online
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Developing Early Maths Skills Outdoors    
ISBN 978-1-909280-83-0  £21.00

Developing Early Science Skills Outdoors  
ISBN 978-1-909280-84-7  £21.00

Open up to learning key life skills outdoors!

Developing Early Skills 
Outdoors highlights the 
unique qualities of the outdoor 
learning environment for 
teaching basic concepts in 
maths, science and literacy. 

Linked to the British 
early years curriculum 
frameworks, the books 
offer easy to set-up activity 
ideas by using the natural 
resources of the great 
outdoors.

l	80 low-cost and easy to 
set up activities 

l	Planning guidance and 
resource ideas 

l	Advice on observation 
and assessment

l	Observation template 
to record and monitor 
progress 

l	Suggestions for how to 
reduce the paperwork 
burden

l	Tips and ideas for how 
to enhance continuous 
provision, so that it 
promotes independent 
investigation.

l	Up to 80 fully planned 
activities

l	Includes sections on 
observing, sorting, 
comparing and 
purposeful play

l	A clear explanation of 
what resourecs you need  
and what to do 

l	Questions to promote 
talking and thinking 

l	Ideas for adult-led and 
adult-initiated activities

l	Practitioners’ tips for how 
to develop children’s early 
mathematical knowledge.

L       K inside the books online
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Developing Early Literacy Skills Outdoors    
ISBN 978-1-909280-85-4  £21.00

8  
Developing Early Maths Skills Outdoors Developing Early Maths Skills Outdoors 
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Activity 1: March to the beat
Type of activity: Adult-led, whole group.

Resources: A wide open space.

What to do: Instruct the children to � nd a space 
and march on the spot. Establish a rhythm by singing 
The Grand Old Duke of York. At the end of the song 
count to 10, stop and salute. Repeat a few times then 
encourage the children to join in a line and march 
around the space in single � le, each time counting 
to 10, stopping and saluting at the end of the song.

Key vocabulary: Numbers to 10.

Extension ideas: March with a drum. Count to 20.

Use rhythm and rhyme to reinforce knowledge of number order.

Make some noise!

Activity 3: Shout it out
Type of activity: Adult-led, whole group.

Resources: A wide open space.

What to do: Ask the children to � nd a space and crouch 
down into a ball. Encourage them to count to 10 starting 
with a quiet voice, then gradually unfolding their bodies, 
and getting louder as the numbers get higher in value until 
they reach ten with a shout and a jump. Then get them 
to count back down from 10 to zero, starting with a very 
loud voice and gradually getting quieter as the numbers 
get lower in value. This time they should start standing 
and fold themselves down until they are in a ball again.

Key vocabulary: Numbers to 10.

Extension ideas: Start counting on and back from random 
numbers. Extend the counting to reach 20.

Activity 2: Number rockets
Type of activity: Adult-led, whole group.

Resources: A wide open space.

What to do: Ask the children to � nd a space. Explain they 
are going to pretend to be rockets and show them how 
to stand tall with their arms stretched up above them to a 
form a point. Tell them you are going to count down from 
10 and when you reach zero they should shout ‘BLAST 
OFF’ and run into another space. Encourage the children 
to join in the count down. Practise a few times, then 
choose volunteers to come to the front and count down. 

Key vocabulary: Numbers to 10.

Extension ideas: Practise starting the count down from 
different numbers.

HOME LINKS
Ask parents to help their children develop a sense of 
number and number order during everyday outdoor 
activities. Give examples such as pointing out how many 
cars there are in a busy car park, working out the number 
of sandwiches needed to go around everyone at a picnic 
and guessing how many thousands of pebbles there are 
on a beach.

A sense of number 
and number order

A sense of number is important because it provides the 
initial foundation for constructing future mathematical 
understanding. Children need to understand what numbers 
are and be able to use them in an everyday context before 
they can move on in their learning. In addition, knowledge of 
number order and being able to recite numbers in the correct 
sequence helps children to count accurately. This is essential 
for being able to quantify and calculate later on. 

A sense of number and knowledge of number order is 
underpinned by the following concepts:

l Knowing that numbers have meaning

l Knowing that each number has a name

l Knowing that zero is a number

l Knowing that each number follows the next in a speci� c 
sequence

l Understanding that no matter which number you start 
from, the order remains the same

l Knowing that numbers 13 to 19 end in ‘teen’

l Knowing that multiples of 10 end in ‘ty’.

Children learn about number order by reciting numbers in 
sequence. This usually involves singing counting rhymes and 
songs on a daily basis. Of course when children are outside 
they can sing louder and have more room to add physical 
actions. However, the outdoors also presents opportunities to 
combine physical movement with counting, which is not only 
fun but helps to embed knowledge of number order.

Developing Early Maths Skills Outdoors_BOOK.indd   8-9
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Investigating

Once they have had plenty of opportunities to observe, 

explore and gather information about a wide range of scientifi c 

phenomena children can move on to more in-depth investigation. 

Unlike open-ended exploring, investigating involves an 

element of planning and control, usually in the form of handling 

variables. This means setting up more structured activities that 

involve changing something to see how it impacts upon how 

something else behaves.

Investigating involves the following skills and concepts:

 Being able to identify and describe the features of objects, 

materials and living things

 Being able to make comparisons and identify similarities 

and differences 

 Understanding cause and effect (that changing something 

may have an affect on something else)

 Understanding the concept of a fair test

 Being able to fi nd links between different pieces of information.

The outdoor environment makes it possible to set up exciting 

investigations that need space and involve making a mess. 

At this stage it is important to keep investigations simple. 

In the beginning plan investigations that involve changing 

just one thing. Once you have carried out some successful 

investigations begin asking the children for their own ideas 

about how to extend them by changing something else. 

Following are some starting points for simple outdoor 

investigations that introduce handling variables.   

Activity 1: Escape from Hoth 
Type of activity: Adult-led, small groups.

Resources: Star Wars toy fi gures, for example Hans 

Solo, Princess Leia and Luke Skywalker, three shallow 

containers, cornfl our, shaving foam, salt, sugar, fi ne sand.

What to do: Stand three toy fi gures in a shallow containers 

and pour in some water. Freeze them overnight. Create 

a Hoth scene by fi lling the water tray with real snow if 

possible, otherwise mix a can of shaving foam with 1kg 

cornfl our to make fake snow. Place the containers on the 

snow, bring the children to the scene and explain that 

Han Solo, Princess Leia and Luke Skywalker have been 

captured during the Battle of Hoth. Tell the children it is their 

mission to free them from the ice and rescue them with the 

help of salt, sugar and sand. Sprinkle the salt, sugar and 

sand at the base of each character and watch to see which 

melts the ice fi rst. Discuss the reasons why.  

Key vocabulary: Ice, frozen, water, melt, salt, sugar, 

sand, affect/effect, why?

Extension ideas: Try freezing water that is mixed with sugar, 

salt, sand and other substances to see what happens.  

Set up some fun and appealing investigations.

Activity 3: Ice balls 
Type of activity: Adult-led, small groups.

Resources: Ice ball maker, food colouring, four pieces 

of guttering (each the same length), bricks, tarmac, sand, 

gravel and grass covered surfaces.

What to do: Make a large quantity of ice balls in a range of 

different colours. Set up three ramps by resting the lengths 

of guttering on bricks, taking care to ensure the ramps are 

all the same height. Each ramp should lead onto a different 

surface such as tarmac, gravel, sand and grass.

Invite the children to roll the ice balls down the slopes. 

Ask them to watch what happens when the balls hit the 

different surfaces. Which surfaces do the balls travel 

furthest along? What happens to the ice when it hits and 

rolls across the different surfaces? How does this affect 

how it rolls?      

Key vocabulary: Ice, ball, round, roll, slope, move, 

fast, slow, down, far, furthest, stop, crack, chip, melt, 

affect, why?

Extension ideas: Try the activity with ice cubes in 

different shapes and sizes. 

Activity 2: Float your boat 
Type of activity: Adult-led, small groups.

Resources: Small and large boat shaped silicone moulds, 

food colouring, water, jelly, chocolate, Plaster of Paris, clay.   

What to do: Fill some small boat shaped silicone moulds 

with a variety of substances such as chocolate, jelly, 

Plaster of Paris, clay and coloured ice.

Gather the children outside at the water tray and invite 

them to drop the ‘boats’ into the water. Watch what 

happens and encourage the children to explain why they 

think some of the boats fl oat, others sink and some hover 

just below the surface.  

Key vocabulary: Float, sink, heavy, light, under water, on 

the surface, big, small, why?

Extension ideas: Make larger ‘boats’ using the same 

substances to see if they still fl oat/sink. 

HOME LINKS
Send home ideas for simple investigations that parents 

can do with their children while playing outside in the 

garden or at the park. For example: Find out which balls 

bounce the highest; Find out which toys fl oat and sink 

in the paddling pool; and Find out which is the best 

weather for kite fl ying.  
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l	80 activies with practical 
planning for developing 
the outdoor area to 
facilitate literacy learning

l	Introduction to 
different aspects of 
communication, language 
and literacy

l	Pointers and tips about 
teaching literacy in the 
early years

l	Ideas for how to involve 
parents and carers

l	Links to all four British 
early years curriculum 
frameworks. 

Buy the 
whole 

series for 
just £57!
CODE DLS3

Developing a 
sense of curiosity 
to stimulate 
investigation

Learning outside 
facilitates active 
and physical 
exploration, 
whereby children 
engage and 
use language 
to make sense 
of what they 
encounter
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An essential guide to 
understanding what ‘quality 
of teaching, learning and 
assessment’ means. 

It covers:

l	Guidance on assessing 
children’s skills, knowledge 
and understanding

l	How to make effective 
observations

l	Encouraging children’s 
participation to extend 
learning with new 
challenges

l	Cohort tracking and 
observation sheets. 

Quality of teaching, learning and 
assessment in the EYFS
ISBN 978-1-909280-89-2   £21.00

The ‘Outstanding Early 
Years’ series links to the 4 
key judgements used by 
early years inspectors.

The books in the range are 
designed to give advice, 
support and guidance on 
meeting the expectations 
for outstanding practice 
and are ideal for nursery 
staff, managers and home-
based professionals alike.

What does quality of teaching look like?

Focusing on this crucial 
area of the EYFS, this book 
provides guidance on how 
to deliver a provision where 
children can thrive and 
develop their individual skills.

It covers:

l	Promoting children’s 
sense of achievement

l	Emotional 
security and 
wellbeing

l	Keeping children safe 
and healthy.

It also includes an audit 
for practitioners to track 
progress.

Personal development, behaviour 
and welfare in the EYFS 
ISBN 978-1-909280-90-8   £21.00

Buy 
both for

£35!
CODE OEY17
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Introducing fun and challenging activities that stimulate 
children’s sense of curiosity, exploration, play and interaction

Let the children follow their interests and allow them to 
experiment on their own, to enhance their learning experience
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CHAPTER 2: THE LANGUAGE OF TEACHING

CHAPTER 2: THE LANGUAGE OF TEACHING

As previously mentioned, the use of statements can be an 
extremely effective language tool. Statements give the child 
the choice as to whether or not they wish to respond. At the 
same time they acknowledge what the child is doing and 
if used appropriately and sparingly they can be supportive 
of learning and act as a stimulus to thought and ideas. 
Statements require some reflection and thinking and aren’t 
as easy to think of as questions. Here are some examples.

The key is variety, using language to match the situation and 
the development stage of the child. What will work best here? 
Should I use language or would it be better to remain silent? 
How can I use language to support acquisition? How can I 
use language to develop learning and extend thought? How 
do you adapt your language to meet the children’s needs?

It is easy to get into a rut or a habit in relation to the 
language we use with children. 

Case study Language at story time The use of statements Characteristics of effective learning
These reflective practice questions from the positive 
relationships descriptor of the Characteristics of Effective 
Learning in Development Matters, can help us to consider 
carefully our use of language and its breadth.

Playing and exploring:  
What adults can do (positive relationships)
n Play with children. Encourage them to explore, and 

show your own interest in discovering new things. 
Ensuring we do not take over by directing and over 
talking but allowing the children to guide the play and 
interact from their lead

n Help children as needed to do what they are trying to 
do, without taking over or directing. Give careful and 
considered suggestion for the child to contemplate

n Join in play sensitively, fitting in with children’s ideas. 
Join in if they invite, ensuring they take the lead and 
that you are merely a participant

n Model pretending an object is something else,  
and help develop roles and stories. This can be 
done through mimicking, using an object to represent 
something using appropriate language, especially 
with the youngest children. The development of 
roles and stories can be through discussion and 
the use of props

n Encourage children to try new activities and to 
judge risks for themselves. Be sure to support 
children’s confidence with words and body 
language. Be an onlooker, providing support and 
minimal words as necessary, so the child can 
think and reflect

n Pay attention to how children engage in activities, 
- the challenges faced, the effort, thought, learning 
and enjoyment. Talk more about the process than the 
product. Observe and then discuss and comment on 
what they did and their choices

n Talk about how you and the children get better at 
things through effort and practice, and what we all can 
learn when things go wrong. 

Active Learning:  
What adults can do (positive relationships)

n Support children to choose their activities – what 
they want to do and how they will do it. Remind 
them of what they have done before, enable 
choice, encourage them to consider how they 
might do something

n Stimulate children’s interest through shared attention, and 
calm over-stimulated children. Demonstrate an interest in 
what the child enjoys and likes

n Help children to become aware of their own goals, make 
plans, and review their own progress. Describe what you 
see them trying to do, and encourage children to talk 
about their own successes. This might begin with parallel 
talk for the younger children, progressing to discussion 
and reflection, through carefully considered questions

n Be specific when you praise, especially noting effort, such 
as how the child concentrates, tries different approaches, 
persists, solves problems, and has new ideas

n Encourage children to learn together and from each other.

n Set up opportunities for collaborative work together and 
support children as they move through the social stages 
of development in play, particularly from solitary play, to 
parallel, to associative

n Children develop their own motivations when you give 
reasons and talk about learning, rather than just directing. 
Discuss processes and set challenges.

Activity Example statements
A cooking activity 'The sugar has disappeared into the butter.'

'The flour is floating into the bowl.'
'You are mixing all the ingredients.'

A collage activity 'You have made a pattern.'
'You are sticking very carefully.'
'Glue sticks things.'

Looking at plants 
that have grown

'They look different'
'They have grown'

Painting 'Swirls of colours'
'The colours are merging'

Den building 
outside

'This is a secure structure.'
'It looks cosy.'
'Your idea has worked.'

Looking at a picture 
or non fiction book 
together

'Oh'
'Interesting'
'I can see so much'

A practitioner is reading a story to a group of pre school 
children. The children are listening with rapt attention 
and respond to elements of the story with ‘huh’ , 
‘ouch’. The practitioner puts emphasis on key words/
phrases in the story, e.g. ‘bright green’ and the children 
spontaneously repeat phrases from the story ‘uh oh’, 
indicating involvement and enjoyment. At points she 
waits for the children fill in with what is next: P ‘and’ 
Children ‘abracadabra’. The practitioner also uses facial 
expression to help convey the story.

Learning to have fun with language and enjoy the 
sounds of language from enthusiastic practitioners is 
essential. It encourages children to be curious and want 
to explore and experiment with language.
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CHAPTER 5: FOLLOWING THE CHILDREN'S LEAD TO SUPPORT LEARNING
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Following the children's 
lead to support learning

Following the children's lead is one of the most effective 

ways of supporting learning. By doing that we are ensuring 

that learning is meaningful to them. 

Following the child's lead

In a pre school a child is playing with some coloured 

cubes, organising them into columns. He comments  

"I wonder what would happen if we mixed this colour with 

this colour" indicating green and red. The practitioner 

suggests that they go over to the craft area and get some 

red and green paint and mix them to see what happens.

The above observation clearly illustrates how a practitioner 

took the opportunity to follow a child’s lead and extend their 

learning. The child expressed a thought, an interest and she 

went with his idea. 
The immediacy of the response meant that the learning 

potential was optimised and the child gained.

Extension of learning is a critical part of teaching in the early 

years. Children are learning at a rapid rate and are inquisitive 

and curious, our challenge is to respond. Extension of learning 

might be about going off following a child’s idea or observations 

in an adult led activity, adding extra resources to the continuous 

provision, setting a challenge or responding to an interest. 

It can also be about observing what children are doing 

in their self initiated play and how this can be extended 

further with focused learning in an adult led activity. This 

is particularly relevant for older children and it should be 

explained to them by the practitioner that they saw them, 

for example, making pizza with the play dough, so you have 

set up an activity to make real pizza. An activity building on 

a child initiated experience, would need to be implemented 

either that day or the next day (depending on the activity), so 

the relevancy and follow on is there for the children.

Differentiation is also a key element of extension of learning 

and as children get older, particularly in reception, and are 

having more focused maths and literacy, input is essential. 

Differentiation is about presenting a task in different 

ways to groups of children to meet their particular 

learning needs and ensuring it is at their level, but with 

the potential to extend. Often with younger children an activity 

will naturally differentiate itself as the children access it at 

the level they are at, as their development stage allows, if 

it is presented in an open style. This then means that the 

emphasis is on the process and discovery and it is not 

controlled or too focused on a specific outcome or purpose.

If we do not endeavour to extend learning for children, 

experiences become static and dull and learning potential 

is not fulfilled.

  'Development can only take place when children are 

actively involved, when they are occupied with a high, 

non stop degree of concentration, when they are 

interested, when they give themselves completely, when 

they use all their (mental) abilities, to invent and make 

new things and when this gives them a high degree of 

satisfaction and pleasure.' Ferre Laevers

Challenge

To move forward and to further develop, children need to 

be challenged physically, emotionally and intellectually. 

Day to day life can pose those challenges, but our role is to 

enhance those to specifically meet the needs of children 

through planned activities and in challenge posed through 

resources, therefore extending learning and promoting 

critical thinking and problem solving.

How we might challenge:

n Through provocations (see Chapter 3)

n Creating a problem to be solved

n Through suggestion

n Asking an open-ended question

n Making a change within the learning environment

n Doing something different with the resources.

Without challenge, learning cannot move forwards and 

will become stagnant. Children can seek challenge 

for themselves through opportunity and access to the 

environment, as ideas and connections evolve in their minds, 

but to keep this moving and fresh, we need to continually 

reflect on the opportunities for challenge.

In the indicators for involvement, Laevers uses the phrase 

‘edge of capabilities’, this is exactly where we want our 

children to be: at the edge of their capabilities. Being on 

the edge is exciting: can you go further? Can you do more? 

Children will be eager, wanting to reach higher. That can be 

hard to quantify, however through careful observation and 

assessment, we should be able to ascertain if each child is 

enabled to challenge themselves as far as possible. Do we 

as practitioners have high expectations for each child? Do we 

enable them to find their own potential and move beyond it? 

Laevers ‘edge of capability’ links with Vygotsky’s theory of the 

zone of proximal development. Vygotsky stated that each child 

has the potential to move forward to a new starting point within 

their zone of potential with support from an adult or more 

experienced peer. Children need to be supported to move into 

the zone of proximal development, so they do not stagnate and 

learning continues. As well as supporting children ourselves 

by extending their learning, we also need to support them to 

become independent learners. It is about a balance between 

supported learning and independence, which is illustrated in 

the example of the child accessing the junk modelling.

The Zone 
of Proximal 

Development
Things the learner  

cannot do

ZONE OF  
PROXIMAL DEVELOPMENT

Things the learner  
can do with help

Things the  
learner can 

do on 
his own.

Case study Modelling

A junk modelling activity is set up and a child comes 

over to join in. The practitioner says to her, ‘think about 

what you want to make and choose your boxes’. 

The child stops and thinks, selects her resources 

and begins to create. Later, as the child is fixing two 

awkwardly shaped items together, the practitioner says 

to her 'think about what will work best to fix them, glue 

or tape?’ Here, the child is encouraged to be reactive 

about her choices and to make informed decisions. 

The practitioner, through questions and suggestions, 

enabled the child to make a plan and to consider how 

best to execute it. The practitioner supported the 

child to move into a zone of proximal development, 

extending the learning. As a consequence, the child 

remained at this activity for around an hour as she 

worked carefully to build her model.
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Active learning   
ISBN 978-1-907241-35-2  £21.00

Creating and thinking critically
ISBN 978-1-907241-36-9  £21.00

How do babies and young children learn?

Focusing on learning and 
teaching in the early years, 
these three books clearly 
link the theory underpinning 
the key characteristics of 
effective early learning.

Through illustrated case 
studies and examples, the 
books show how children 
are keen to persist and how 
practitioners can help little 
learners achieve their goals.

Creating and thinking 
critically provides an 
in-depth look at how babies 
and young children think, 
develop and learn.

It gives focus to the 
connection between theory 
and practice, and covers: 

l	What creating and 
thinking critically looks like 

l	How critical thinking 
can be supported and 
developed

l	How the early years 
environment can support 
children’s learning

l	Focused case studies and 
real life scenarios.

Active learning shows how 
practitioners can support 
babies’ and young children’s 
natural desires to be active in 
their learning.

It includes:

l	Illustrated case studies that 
show theory in practice

l	How children concentrate 
and become really involved

l	Getting engaged, showing 
persistance and keeping 
on trying even when 
things are hard

l	How children enjoy 
achieving what they set 
out to do

l	Effective leadership and 
leading a thoughtful 
approach.
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Playing and exploring   
ISBN 978-1-907241-37-6  £21.00

Playing and exploring allows 
practitioners and childminders 
to gain insight into developing 
the environment and 
supporting communication 
and language.

It aims to increase 
confidence in planning for 
play and exploration, while 
creating a child-centred 
curriculum.

It covers:

l	Practical tools to assess 
and extend learning 
through play and 
exploration 

l	Inspiring ideas and 
activities for indoor  
and outdoor areas

l	Advice on working with 
parents and carers.

Chapter 1: What does ‘Active learning’ mean?
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6 Learning and teaching in the early years: Active learning

Chapter 1: What does 
‘Active learning’ mean?

Active learning is all about motivation and is a key 
characteristic of lifelong learning, closely associated with 
becoming a self-regulated learner. Self-regulation includes the 
ability to control one’s emotions as well as one’s cognitive or 
learning processes. 

Martha Bronson (2003) defines cognitive self-regulation as ‘the 
ability to control attention, to direct and monitor thinking and 
problem solving and to engage in independent learning activities’. 
These abilities alongside the ability to understand and work 
with our emotions are critical for our lifelong learning. 

An active learner, whether nine months or ninety-years-old, 
is not necessarily physically active and moving her body 
(although in the case of babies and young children this is 
very likely) but she is definitely participating mentally and 
emotionally and, above all, she has a real will to learn – a 
strong motivation to get involved. Being motivated to learn is 
not only important in early childhood but also a key indicator 
of success throughout life. The ways in which adults nurture, 
support and extend babies and young children’s capacity for 
active learning are therefore crucial for those children’s future 
well-being and achievement. 

Theory into practice 

Motivation has been described in many ways. Broadly speaking 
we can say that motivation is the will to learn, the driving 
force that makes us do something – the reason we commit 
ourselves to being involved in an activity, persist in carrying it 
out and possibly try again to succeed if our first attempts fail. In 
this book we are going to be exploring motivation as the central 
idea underpinning three important and interwoven strands of 
active learning: 

l	Being involved and concentrating

l	Keeping on trying

l	Enjoying achieving what they set out to do.

Each of these strands has a chapter devoted to it where the 
strand is unpicked in more detail and effective early childhood 
practice is discussed. This chapter gives an overview of all three 
and looks at some of the theories which inform current thinking 
and practice about active learning. 

Some big questions for early years practitioners are:

l	Where does motivation come from? 

l	How can we best support and extend it? 

Sources of motivation to learn

Over the years a number of theories have been advanced as 
to how children learn. Many of them continue to influence 
our thinking about children and our practice in working with 
them. There are two main schools of thought embedded in the 
theories we are going to look at now – social constructivism 
and behaviourism.

Social contructivism tells us that children are born with 
the will to learn, beginning from birth to make sense of the 
world ‘from the inside out’ in interaction with others – here we 
say motivation is intrinsic. Behaviourism assumes that 
learning comes more from factors external to the child – ‘from 
the outside in’ – motivation is extrinsic. 

So which way of looking at learning is right? The answer is both. 
Even though many early years academics and educators may 

seem to frown on behaviourism, in fact most effective early years 
practice uses some elements of behaviourism alongside large 
amounts of social constructivism. Our current understanding, 
and the frameworks with which we work, continue to be 
informed by these ways of understanding children’s learning. 
Let’s look first at extrinsic motivation and behaviourism. 

Extrinsic motivation 

At its crudest, extrinsic motivation may be seen as bribery. 
For example: “If you put these balls away in the box, I’ll give 
you a sticker.” The child learns that the point of the activity is 
to please the adult and gain the reward, not to feel a sense of 
responsibility and gain the satisfaction of knowing that the balls 
are stored safely, ready for next time, or to find out that putting 
them away can be an enjoyable activity in itself. 

This approach is linked to thinking about learning as merely 
a matter of conditioning the child to act in ways which the 
adults deem appropriate. Psychologists such as Pavlov and 
Skinner developed theories through their practical work and 
research on animals which have been universally applied 
to human beings and are often known as behaviourism. 
Pavlov’s theory of classical conditioning can be seen in 
action in many situations where we do something in response 
to a stimulus. In schools, for example, when the bell rings 
children and staff tidy up and get ready for what they expect 
comes next – break, lunchtime, home time. If the bell rings 
at the wrong time they may still tidy – because the bell 
conditions their behaviour more strongly than their own 
awareness of time. Their actions are extrinsically motivated. 

Skinner’s theory of operant conditioning takes these ideas 
further with positive and negative reinforcement. If behaving 
in a certain way leads to a positive outcome, that behaviour will 
be repeated. Jess who is 14 months, for example, may throw 
a spider toy onto the floor from her highchair. She points to it 
and her father picks it up and makes it climb up the side of the 
highchair while he sings “Incey wincey spider is climbing up 
the highchair” Jess laughs, squealing excitedly when the spider 
reaches the tray. She throws it again, and again her father repeats 
the game. This routine is repeated several times. This is known as 
positive reinforcement – the reinforcer is the game.

Negative reinforcement is when the child behaves in a 
certain way to avoid something unpleasant. So, for example, 
Jess may soon stop wanting to play the toy throwing game 

6 Learning and teaching in the early years: Active learning
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Jalilah and Scarlett were sat in the boxes together 

joined by a short piece of wool. They were trying 

to tie the boxes together and join them. Scarlett 

had wound it round her legs and Jalilah was 

looking for a way to join it to herself. They were 

very focused on the task watching each other 

and offering ‘advice’ on how to do it. 

A little later the idea changed and they tied the 

wool to the climbing bridge, stretching it from one 

pole to the other. Shanice and Ibrahim came to 

help as well. They wanted to stretch the wool so that 

they could wrap it around but it wouldn’t reach. 

Jalilah held on to the end and shouted to the others 

that there wasn’t enough to go any further. I was 

standing nearby watching what was happening 

and went to find some more wool or string.

I gave the ball of string to Jalilah thinking that she 

would use it to wind around the climbing bridge 

as the children had with the string. But Jalilah said 

she wanted to cut a piece off and went to fetch 

the scissors. 

She unwound a long piece of string and cut it  

– it was hard at first and she asked if I could do it. 

I said I would hold the string tight and that would 

make it easier to cut. Jalilah kept coming back  

for string and cutting it in the same way.

CASE STUDY – playing with string

She took each piece of string and began to tie it to 

the post of the climbing bridge making sure that it 

didn’t get tangled and straightening it out before 

wrapping it around.

With great care Jalilah passed the string around 

the post and tried to secure it by making a knot 

– it took several goes, a lot of persistence and 

careful wrapping with her fingers. She was really 

concentrating. 

She pulled out the remaining string and checked that 

the knot was firm. I thought she would wrap the spare 

string around the climbing bridge but Jalilah was 

more interested in holding on to the end of the string 

and pulling it tight, then going back for another piece. 

Several children were watching what Jalilah was 

doing and began to find ways of their own to tie the 

string. Malaikah decided to wrap her piece of string 

around herself. She wanted everyone to look.

”“Choosing or deciding on the way to do something is directly 

connected to children initiating their own ideas and child-led play.
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Creating and 
developing 
outstanding 
provision 
everyday

Finding new 
ways to motivate 
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stimulate learning

Illustrated case 
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theory in practice
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whole 

series for 
just £57!
CODE LTEY3
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The ‘A Unique Child’ series 
takes children’s interests 
at the heart of learning.

An essential resource 
for all practitioners who 
want to gain an in-depth 
understanding on the 
principles and commitments 
that accompany babies’ and 
children’s developmental 
journey throughout the EYFS.

Child Development
ISBN 978-1-909280-71-7  
£21.00

Inclusive Practice
ISBN 978-1-909280-72-4  
£21.00

Keeping Safe
ISBN 978-1-909280-69-4  

21.00

Health and Wellbeing
ISBN 978-1-909280-70-0  

£21.00

How can you support each child in achieving the 
best possible outcome? 

l	Guidance on best practice 
and the EYFS statutory 
requirements

l	Focus on each strand 
of the ‘A Unique Child’ 
theme.

l	Practitioners’ checklists 
and points for reflection

l	Case studies with examples 
describing what the EYFS 
requirements are and how 
they should be met. 
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SECTION 2: PHYSICAL WELLBEING

16  
Health and Wellbeing  

Activity and movement 
This ‘biological drive’ to use their bodies and their 
developing physical skills referred to in the EYFS Themes 
and Commitments (2008) is fundamental, not just to 

the growth of muscles and joints, but also to brain 
development. Because of the link between physical 
development and the architecture of the brain, we refer to 
this specifically as neurophysiological development. 

Physical activity is vital long before a baby begins walking 
and moving around independently. Even in the womb, a 
foetus is moving and as well as helping to build their skeletal 
development those little kicks and movements are also the 
first language the child has for communicating with the world 

Section 2:  
Physical wellbeing

EYFS Unique child Card 1:4 
Growing and developing 

Physical well-being includes the growth and 
physical development of babies and children. 

They have a biological drive to use their physical 
skills and benefit from physical activity.

Remember that children gain control of their 
bodies gradually. 

Statutory Requirements 

1.6 Physical development involves providing 
opportunities for young children to be active and 
interactive; and to develop their co-ordination,control, 
and movement. Children must also be helped to 
understand the importance of physical activity, and to 
make healthy choices in relation to food.

The Moro Reflex

 The first of the primitive reflexes to emerge in the womb
 A response to a sudden unexpected event particularly 

where there is loss of support to the head and the 
head drops below the level of the spine

 The arms and legs open out, and with a sharp intake 
of breath the baby freezes for a second, before 
returning arms and legs in across the body, and 
protesting with a cry 

 Provides a ‘fail safe mechanism’ for triggering a 
baby’s first breath if they don’t do it spontaneously 
by themselves 

 Also triggers an arousal mechanism to activate a fight, 
flight or freeze reaction in response to perceived threat

 By about 4 months it should become gradually 
modified into a ‘startle’ response that allows the  
child to respond or ignore the alert 

If the reflex stays active

 There can be increased sensitivity and overreaction 
to unexpected stimuli

 Increases the likelihood of a fight, flight or freeze reaction
 Doesn’t allow time for conscious thought to analyse  

a situation before acting
 This reflex might be present in a child who is always  

in trouble for impulsive or inappropriate behaviour

The Spinal Galant Reflex 

 Exists in the womb to help with the birth process  
and should be inhibited by around 9 months of age

 The skin on either side of the lower spine is sensitive 
to touch, causing the hip to flex on one side, while 
the other side arches in the opposite direction

 Making the hips flexible in this way, helps the baby 
negotiate their way through the birth canal

 It may also be linked to urinary and intestinal function
 It should become gradually inhibited over the first 9 

months of life, when babies have lots of opportunities 
to lie on their backs, kicking and wriggling 

If the reflex stays active

 It can cause hypersensitivity in the lower back and 
the slightest touch can activate it 

 This can make it very difficult for a child (or adult)  
to sit still

 This reflex might be still present in a child who is 
always in trouble for fidgeting and not sitting still 

 It might also be linked to bedwetting

Examples of some early primitive reflexes adapted from Pound (2013)  
and Goddard Blyth (2005) 

Symmetrical Tonic Neck Reflex (STNR) 

 Active for a short period after birth and then returns  
at 6-9 months 

 Should become inhibited at 9-11 months
 Makes upper and lower body perform opposite 

movements
 Helps the baby get ready to crawl by bending the arms 

and straightening the legs when the head goes down 
 When the head goes back up, the arms straighten, 

the legs bend and the bottom sinks back down
 Weight bearing on hands and knees helps align upper 

and lower ends of spine ready for standing 
 Helps train visual adjustment from near to far (looking 

down at the ground and up/out into the distance)

If the reflex stays active

 Can cause poor hand-eye coordination
 Problems with movements involving upper and lower 

body co-ordination e.g. swimming
 This reflex might still be present in a child who is a 

messy eater, has poor posture or can’t sit still and 
upright at a table

outside the womb. Once born, we expect a baby to wriggle 
and squirm, to kick their legs and reach out with their hands, 
without realising that every time a movement Is repeated it is 
creating and reinforcing an important pathway in the brain.

Primitive reflexes 

There is an another important reason for all those kicks and 
wriggles. We are all born with ‘primitive reflexes’ that exist 
in the womb and are vital for our survival and in our earliest 
months. A reflex is an involuntary response usually to a 
stimulus of some kind.

Because a reflex action is involuntary, it is hard to suppress 
while it is still active, but it can become ‘inhibited’, which 
means it is no longer as responsive to the stimulus. 

Once we are born, these primitive reflexes need to be 
inhibited so that they don’t interfere with our physical 
development outside the womb and beyond the first six 
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l making comparisons

Ask yourself:

Does your practice give children opportunities to communicate 

this range of uses of language and communication?

Think about ways in which these things can be achieved 

with all children, even the very young or those with 

complex learning needs. Those learning English as 

an additional language may also benefit from a range 

of strategies to promote communication. Do you, for 

example, when appropriate:

l use visual prompts such as photos of a picnic you’ve 

just been on or leaving the bag in which you carried the 

picnic for children to play with?

l show children a nappy, or a cup or a pair of pyjamas to 

signal what’s going to happen next?

l use facial expression and an animated voice to help 

convey meaning?

l use props to help convey the meaning of books  

and stories?

Born communicators

Humans from the moment of birth (and even before birth) 

are hard-wired for communication. We are born:

Sociable
Even before birth, babies are part of a social world.  

They become familiar with their mother’s voice and  

with the sounds of her preferred language. They are  

also familiar with music that their mother listens to 

repeatedly and, perhaps more surprisingly, the intonation  

of favourite books she may be reading to an older  

sibling. Being sociable is important to the development  

of language and communication since it acts as a  

strong drive to get in touch with other people.

At the moment of birth, babies will turn to the sound  

of their mother’s voice. They prefer human faces to  

any other stimulus. In the absence of a human face  

they will gaze at face-like patterns. It used to be thought 

that babies only became aware of attention from other 

people from around nine months of age. This is the  

age at which they begin to point – either to ask for 

something or to draw something to someone else’s 

attention. But it is now clear that babies engage with 

others long before that stage.

Section 2:  

A skilful communicator

EYFS Unique child Card 1:1 
A skilful communicator 

 Babies are especially interested in other people 

and in communicating with them using eye 

contact, crying, cooing and gurgling to have 

‘conversations’.

 Babies and children are sociable and curious, and 

they explore the world through relationships with 

others and through all their senses.

 Babies and children develop their competence 

in communicating through having frequent, 

enjoyable interactions with other people in 

contexts that they understand.

 Children learn to communicate in many ways, not 

just by talking, but also in non-verbal ways such 

as gestures, facial expressions and gaze direction, 

in drawing, writing and singing and through 

dance, music and drama.

The focus of this section is developing effective 

practice in relation to children’s development as skilful 

communicators by:

l promoting understanding of the processes involved in 

children’s developing powers of communication;

l highlighting the different strategies which babies and 

children use to communicate;

l encouraging, listening and responding to children’s 

communication and language from their earliest days;

l developing awareness of the vital role of responsive adults 

in supporting children’s language and communication.

The importance of communication

Communication is of vital importance throughout life. It 

involves much more than simply speaking and listening. 

In fact it has been estimated that only 7% of meaning in 

day to day interaction is gained through spoken language. 

The other 93% of what we intend to say is communicated 

through gesture, facial expression, body language and 

the way in which we use our voice. Expressive arts such 

as drawing, singing, dance music and dramatic play 

also enable us to communicate ideas and feelings – as 

does written language. It is for this reason that children’s 

art work is described in Reggio Emilia as the hundred 

languages of children1. In giving children a variety of ways 

in which to communicate, we are giving them different 

communicative languages.

Many children of course grow up amongst many different 

spoken languages and cultures. In the long run, growing 

up bilingual or multilingual will give them a cognitive (and 

social) advantage but, in the short term, adults may have 

to make a special effort to communicate, as children 

may use words and phrases from different languages 

apparently indiscriminately. Practitioners must be 

absolutely clear that as adults and as professionals it is 

their job to make communication work. Communication is 

a two-way process which means that adults must ensure 

that they:

l find a way to put across meaning. If children do not 

understand what is being said, signalled or signed, 

then it is for the adult to find a different way to express 

it, without interaction there is no communication;

l tune into what children are trying to express;

l make every effort to build on what children are trying to 

say or communicate.

Human communication in all its forms is of fundamental 

importance throughout life. It enables us to interact with 

other people in:

l expressing and sharing ideas and feelings

l finding out about other people’s ideas and feelings

l reaching consensus through negotiation

l recalling past events

l planning or envisaging future events

l imagining people, events or objects that have never 

existed, and perhaps never will

l weighing up possibilities and making choices  

and decisions
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Help children in their goal to becoming physically literate 
and develop the confidence and competence to move

Young children learn by doing and need to be actively 
involved in using all five senses in order to learn
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Developing Early Maths through Story 
ISBN 978-1-909280-76-2  £18.99

Outstanding Early Childhood 
Practice in ICT
ISBN 978-1-909280-77-9  £18.99

Explore wonderful 
learning 

opportunities 
through 

storytelling, the 
great outdoors 
and using ICT.

This book helps practitioners 
feel more confident about 
teaching early mathematics. 
It uses stories and rhymes to 
put maths into context and 
demonstrates concepts in 
ways that are meaningful to 
children. Includes:

l	A brief outline of a 
traditional story

l	EYFS learning objectives

l	Opportunities for adult-
directed learning

l	Scope for outdoor 
activities and for using 
natural materials

l	Suggestions for using ICT.

Ideal for use with children 
3-5 years old.

This guide gives accessible 
information on digital learning 
in the early years, and is ideal 
for practitioners, parents, 
trainee teachers, librarians, 
as well as students.

It gives pedagogical clarity, 
specifically in relation to the 
use of new technologies. 

l	Provides outstanding 
practice in ICT, including 
e-safety advice

l	Includes a section on 
emergent literacy 

l	How to foster children’s 
computational thinking 
beyond the use of 
desktop PCs.
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This is a practical guide for 
practitioners who are thinking 
of starting down the exciting 
road of developing a Forest 
School in their setting. 

l	An exploration of what 
Forest School means, 
as well as the theoretical 
importance of play and 
risk assessment

l	Why and how Forest 
Schools became 
established in the UK

l	The equipment and 
training needed

l	First aid and risk 
management

l	A diverse range of forest 
school experiences.

Developing a Forest School in Early Years 
Provision
ISBN 978-1-907241-34-5  £19.99
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NUMBER ZERO – EMPTY
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Number Zero – 
Empty

back – an important step towards independence as well as 

mathematical awareness.

For older children, ‘zero’ plays an important but invisible part in 

the story: as the animals meet and make friends in the box, they 

have to leave their real homes empty. In this story, re-arranging 

toys together and apart, and fi nding out all the different ways 

of making four, is also a way of thinking about friendship and 

joining groups. Children with containing schemas, who like 

wrapping things up and putting them in boxes, enjoy this story. 

Joining in with the story  

The children can help arrange the woodland scene, establishing 

that there is one animal in each place: one mole in a hole, one 

squirrel in a bush, one frog on a log, one mouse in the grass. 

They can use the props to help re-enact the story, choosing 

EYFS Maths Objectives

✓ Know that things exist, even when out of sight 

(Number 16-20 mths).

✓ Separate a group of three or four objects in different 

ways, beginning to recognise that the total is still the 

same (Number 30-50 mths).

Mousie Brown was running through the forest looking for 

a new home. She found a box. ‘I wonder who lives here?’ 

she said. 

‘Tere-tere-mok, 

Who will answer when I knock?’ 

No answer! There was nobody in the box. 

‘Just right for me,’ said Mousie Brown and climbed in the 

box. She hadn’t been there long when mole shuffl ed past. 

He knocked on the box: 

‘Tere-tere-mok, 

Who will answer when I knock?’ 

‘It’s Mousie Brown. Come and live with me,’ 

They hadn’t been there long when the squirrel came jumping 

past. She knocked on the box: 

‘Tere-tere-mok, 

Who will answer when I knock?’ 

It’s Mousie Brown and mole. Come and live with us.’

They hadn’t been there long when the frog hopped past. 

He knocked on the box: 

‘Tere-tere-mok, 

Who will answer when I knock?’ 

‘It’s Mousie Brown, mole and squirrel. Come and live with us.’ 

Then clumsy brown bear came stamping past. He knocked 

on the box with his big bear claws and called out in a big 

bear voice:

‘Tere-tere-mok, 

Who will answer when I knock?’ 

‘It’s Mousie Brown, mole, squirrel and frog. You can’t live 

with us: you’re too big.’

‘Then I’ll just sit on top,’ said the brown bear. Out jumped 

Mousie Brown, mole, squirrel and frog and ran back to 

their own homes, just in time, before the bear sat on the 

box and squashed it fl at.

Story outline: Teremok, or The Little House in the Forest

Story summary

which animal will knock on the box next, and remembering who 

is already in the box. (You can also use the names of the children 

for the characters: Rumi the squirrel, Charlotte the mole.) 

The children can knock on the fl oor in time to the words, getting 

the rhythm of the language in their bodies, an important skill for 

learning to count. A repetitive story like this makes it easy for 

children to join in with the words. And of course, there are many 

opportunities for children to count how many animals inside the 

box, how many outside, and to work out that there are always 

four animals. But even if numbers are not mentioned, a lot of 

mathematical thinking is still going on. 

Big questions 

l Can you see all the animals? How many are there 

altogether? How else could we arrange them? 

Mousie Brown and her 3 friends live in the 

woods. Mousie Brown fi nds an empty box 

to live in. 

One by one, her friends come and join her 

in the box. There’s just room for all of them.
The big bear can’t fi t in the box, so he sits 

on top and squashes it.

Resources 

A box with a lid, a toy mouse and other woodland animals, 

a woodland role play scene made with a pile of leaves and 

other natural objects arranged on a piece of fabric.

Teremok, or The Little House in the Forest

This traditional folktale from Russia, about animals sharing 

a house, explores different ways of dividing up a group of 

objects; the concepts of none, more and gone; and feelings 

about friends and sharing.

 

Once upon a number: zero 

Zero plays the same part in the dance of numbers 

that silence plays in a piece of music. Although it’s a 

mathematically diffi cult concept, children like the idea of a 

number that represents nothing at all: when children have 

guessed a million exciting things that might be inside, the 

sight of an empty box is an enchanting surprise. 

Why this story?

For babies, noticing that something has gone is the beginning 

of learning about number. When they realise that the mouse is 

still in the box, even when the lid is on, they also understand 

that their mother can be out of the room, but will still come 
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Peer-to-peer play

Play is a crucial element of young children’s lives. It nurtures 
children’s creativity, imagination and provides the context within 
which they explore and gain their first understandings of the 
world. Children’s playful learning can be enhanced not only 
through adult guidance but also in collaboration with more 
knowledgeable peers (Vygotsky, 1978)1. In sustained shared 
thinking (Siraj-Blatchford, 2007)2, children work together with 
peers or adults in an intellectual way to solve a problem, clarify 
a concept, evaluate activities or extend a narrative. This chapter 
focuses on peer-to-peer play.

Bandura’s (1977)3 theory of learning emphasises the way in 
which children learn through watching other children and adults, 
who provide model behaviours for the child. Vygotsky’s (1978)1 
sociocultural perspective shows how a more knowledgeable/
capable peer can provide practical assistance, demonstrations, 

explanations, questions, corrections and other interactions, 
to enable a child to achieve more than what they can do by 
themselves. In education this is referred to as ‘scaffolding’. 

What does the research say about 
peer engagement with ICT?
One of the concerns about children using ICT focuses on their 
becoming isolated from social interactions. However, research 
has shown that when used effectively, ICT can support 
children’s social-emotional development (Clements & Sarama, 
20034; McCarrick & Li, 20075) and encourage cooperation, 
collaboration and competition among children. Various types 
of peer collaboration through ICT have been observed in 
our previous research. These included: joint planning; taking 

turns; asking for and providing opinions; sharing, chaining and 
integrating of ideas; arguing their points of view; negotiating 
and coordinating perspectives; adding, revising, reformulating 
and elaborating on the information under discussion and 
seeking of agreements (Rojas-Drummond et al., 20086; 
Kucirkova et al., 20147).

Recently, some research has focused on the quality of children’s 
talk when using iPad Apps. Kucirkova et al. (2014)7 and Falloon 
and Khoo (2014)8 showed that Apps of an open design provide 
valuable opportunities for exploratory talks among four- to 
five-year-old children, which further help support their critical 
thinking and reasoning capabilities in the classroom. The open-
ended Apps used in the research included: Puppet Pals HD™, Pic 
Collage™, Popplet™ and Our Story™. Another feature common 
to these Apps is their support for content creation, which is 
different from a passive consumption design.

It is worth noting that not all children equally engage in  
shared activities. Ljung-Djärf (2004)9 has observed three 
distinct roles of children around desktop computers in order  
of their involvement in the activity: the owner, the participant 
and the spectator. 

In the research of Bangert-Drowns and Pyke (2001)10, 
seven different forms of student engagement with 
educational software were identified in order of complexity: 
disengagement, unsystematic engagement, frustrated 
engagement, structure-dependent engagement, self-regulated 
interest, critical engagement, and literate thinking (see Table 1). 

Scaffolding

Bruner (1996)11 and Wood et al. (1976)12 applied the term 
‘scaffolding’ to indicate the processes whereby adults provide 
support, and then gradually withdraw this, as the children 
become more capable. From a scaffolding perspective, 
the aim of the educator is to provide the support and 
encouragement the child requires to perform successfully 
in areas that would otherwise be beyond their capabilities. 
Adapting Smith’s (1994)13 account, scaffolding may involve:

 an adult or another child drawing attention to something 
otherwise missed,

 helping the child break down a task into a sequence of 
smaller tasks which are more manageable, and

 helping the child to sequence steps in the right order. 

Rogoff (2003)14 has identified three distinct forms that 
scaffolding can take:

 the community learning processes of Apprenticeship  
that often entail explicit teaching,

 the interpersonal processes of Guided participation  
that are (for example) most significant in practitioners 
support of children during their play, and

 the personal learning processes of Appropriation 
whereby the child takes what they have learnt and 
transfers this learning to another time and place.

Taxonomy Level Level Description
Literate thinking Student interprets software content from multiple and personally meaningful perspectives. Student manipulates software features to explore alternative interpretations as an opportunity to reflect on personal values or experiences.
Critical engagement Student investigates operational and content-related limitations of the software. Student manipulates software features to test personal understandings or limitations of the software presentations.
Self-regulated interest Student creates per make the software as personally interesting as possible. Student adjusts software features to sustain deeply involved, interesting, or challenging interactions. Student adapts software for personally defined purposes.
Structure dependent 
engagement

Student is sensitive to and competent with software operation and navigation. Student pursues goals communicated by the software and responds to operational, navigational, or content organisation.
Frustrated engagement Student possesses clear goals when working with the software but is unsuccessful in accomplishing them. Student knows what the software can do, but cannot accomplish it. Student may manifest stress or frustration in negative comments, confusion, aggression, erratic behaviour, agitation, distress, or anxiety.
Unsystematic 
engagement

Student has unclear goals when working with the software. Student moves from one incomplete activity to another without apparent reason. Student successfully completes simple tasks within the software but does not link tasks for higher-order goals.
Disengagement Student avoids working with the software or discontinues use prematurely. Student may tinker with software in a seemingly purposeless and unresponsive way. Or, student may in fact turn away from the software or resist using it at all.

Table 1 Seven levels of student engagement with educational software (Source: Bangert-Drowns & Pyke, 2001)10
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The How Children Learn 
series provides an unrivalled 
introduction to the pioneers 
of educational theory.

From Vygotsky, Steiner, 
Montessori and Froebel 
to Ferre Laevers and 
Bronfenbrenner, this 
essential resource gives a 
comprehensive and jargon-
free overview of modern and 
contemporary theories.

How children learn
ISBN 978-1-909280-73-1  £19.99

How children learn 2
ISBN 978-1-90457-537-5  £17.99

Educational theories and approaches made easy.

l	Solid understanding of key 
concepts and theories, all 
explained in a way that is 
clear and accessible

l	Explains how each 
theory can be tied 
to specific areas of 
educational practice  

l	Provides a critical analysis 
of each idea

l	Helps evaluate the 
impact that each theory 
has on policy and 
common practice. 

 An essential text 
for all early education 
students, from Level 2 

through to Undergraduate 
level.

How children learn 2: 
Explores the key ideas of 
child development theory.

Includes how children acquire 
language, the meaning of 
intelligence and creativity, as 
well as how children learn to 
read, write and speak. 

Also covering: 

l	A wide range of theories, 
from Aristotle to Vygotsky 

l	How ideas have evolved 
in time

l	Criticisms of the theories.
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Interaction with nature underlines the rhythm of the seasons

34  
How children learn How children learn 
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 from seven to 14 the affective, or feeling, predominates;

 from 14 to 21 the cognitive, or thinking ability, predominates.

Steiner believed that children who have suffered from pressure to 
succeed intellectually at too early an age often lack the motivation to 
learn for themselves. The avoidance of formal learning springs from a 
desire to protect the faculties of feeling and willing.

Steiner Waldorf education includes a number of key elements which 
underpin practice. These theoretical ideas include:

 The importance of imitation and imagination. For Steiner, 
imitation was the prime means of learning. It is closely linked to 
the development of the will (see glossary) since no one can insist 
that children imitate others – they can only choose or will that 
for themselves. In watching adults, children become willing to try 
out similar actions. Imagination is important in Steiner Waldorf 
education because it is linked to the underpinning philosophy 
or anthroposophy (see glossary). It involves conjuring up things 
which are not present to the senses.

Rudolf Steiner, an Austrian scientist and 
philosopher, established new forms of 
architecture, medicine and education. 
Steiner Waldorf schools provide a 
distinctive form of education that fosters 
personal and social development
and is based on the view of the child 
as a spiritual being.

Rudolf Steiner and
Steiner Waldorf education 

 A focus on what have been described1 as the 3Rs of Steiner education 
– rhythm; repetition and reverence. It is believed that rhythm helps 
children to contain their energy and guides their movements at a stage 
in their lives when they fi nd this diffi cult. Rhythm underpins every 
aspect of Steiner Waldorf practice since it is seen as key to helping 
children feel confi dent, strong and secure. Repetition is also used to 
increase children’s sense of stability and security as well as to support 
learning and memory. Reverence or respect is for other people, the 
environment and for food. It is also for each child as an individual. 
Practitioners describe this in a variety of terms such as ‘reverence for 
the child’, ‘respect for the child’s journey’ or ‘reading the book of the 
child’. This reverence goes far beyond observation and involves seeking 
to gain through intuition and refl ection a full picture of each child.

Putting the theory into practice
The environment in Steiner Waldorf schools is carefully structured 
to foster personal and social development. During the early years, 
teaching is by example and learning is cross-curricular without subject 
boundaries. The pace of learning is set by the child. Imagination and 

Rudolf Steiner and Steiner Waldorf education

1861  Born in Austria
1919  First Steiner Waldorf school established
1925  Dies
1925  First Steiner Waldorf school opens in England

McMillan

LINKS

KEY DATES

His life

Rudolf Steiner was born in the village of Kraljevec, Austria (now 
Croatia). At university he concentrated on maths, physics and 
chemistry but wrote his fi nal thesis on philosophy. He worked fi rst 
in Weimar and then Berlin, where he was involved in publishing. 
He gave courses on history and natural science and offered practical 
training in public speaking. 

Steiner was interested in spirituality and established a ‘science of 
the spirit’, that he called anthroposophy. Albert Schweitzer, an early 
twentieth century philosopher, was impressed by Steiner’s philosophical 
writings and views. A World Anthroposophical Society still exists with 
its headquarters in Switzerland and followers throughout the world, 
especially in the United States of America. Anthroposophy is concerned 
with the human struggle for inner freedom. 

PROFILE Impressed by the breadth and depth of his thinking, the director of the 
Waldorf-Astoria cigarette factory in Stuttgart, Emil Molt, asked Steiner 
to form a school for both the children of workers and for the children of 
more wealthy families. Two years later, in 1919 the fi rst Steiner Waldorf 
school was founded. From this modest beginning, there are today 1,800 
kindergartens and 900 schools situated in all fi ve continents of the world. 

His writing
Rudolf Steiner wrote around 30 books and gave an estimated 6,000 
lectures across Europe. The Steiner Waldorf Fellowship, Rudolf Steiner 
Press and the Anthroposophic Press have published some of Steiner’s 
writings and collections of his lectures. The topics he covered in his 
writing include spiritual and philosophical matters, art, music, literature, 
art, science and nature and economics. Of this vast range of writing, 
those most relevant to early childhood care and education are perhaps:

 The Education of the Child in the Light of Anthroposophy, 
republished in 1995 by the Rudolf Steiner Publishing Company

 The Education of the Child, published by Anthroposophic Press 
(originally published in 1907)

 The Kingdom of Childhood published by Rudolf Steiner Press 
(originally published in 1924)

 The child’s changing consciousness and Waldorf education 
published by Rudolf Steiner Press in 1988 (drawn from lectures 
given during 1923)

His theory
Rudolf Steiner wanted to create an education which gave children clarity of 
thought, sensitivity of feeling and strength of will. Steiner’s theory centred on 
all aspects of growth and development including spirituality. He aimed for 
all children to experience both arts and sciences and a balanced experience 
of what he described as ‘thinking, feeling and willing’. Steiner’s philosophy 
sprang from the idea that there are three seven-year cycles of development. 
Education needs to work with the unfolding abilities and changing needs of 
the child at each stage. These stages are described as follows:

 from birth to seven the active, or will, predominates; 

Rudolf Steiner (1861-1925) and Steiner Waldorf education
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How children learn 3: 
Provides a comprehensive 
introduction to the most 
influential contemporary 
theorists. Including:

l		Guy Claxton, Ferre 
Laevers, Tina Bruce and 
Urie Bronfenbrenner

l		The role of the 
community in the 
early years

l		Whether boys and girls 
learn differently

l		How each theory can 
be put into 
practice.

How children learn 3
ISBN 978-1-90457-588-7  £17.99

How children learn 4: 
From Steiner to Dewey, 
this is an essential guide to 
how children with special 
educational needs learn  
and develop. 
 
It covers:

l		How emotional intelligence 
influences learning

l		The importance of 
listening to children, 
including observation and 
assessment 

l		Assistive technologies, 
behaviour and learning, 
hearing and visual 
impairment. 

How children learn 4
ISBN 978-1-907241-05-5   £17.99

The development of 
each individual child 
and of humanity as 
a whole depends 
on health-giving 
experiences in the 
first 7 years of life

Putting the theory 
into practice

Buy the 
whole

series for
just £65!
CODE HCL4
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With this unique series What 
does it mean to be...? by 
child psychologist Jennie 
Lindon, practitioners are 
guided in recognising the 
likely abilities or confusions 
for an age group, with a 
clear sense of children’s 
continued learning journey. 

Includes a photocopiable 
two years’ progress check 
form in Book 2.

What does it mean 
to be one? 
ISBN 978-1-907241-39-0  £15.99

What does it mean 
to be two? 
ISBN 978-1-907241-38-3  £16.99

What does it mean to be…?

l	Using sensory materials to 
develop motor skills

l	Encouraging 
communication skills

l	Supporting babies along 
their journey towards self-
regulation.

l	Encouraging talking and 
listening

l	Supporting young children 
in their chosen play

l	Ensuring twos feel 
emotionally safe in their 
early years provision.

2 

What does it mean to be two?

Focus on two-year-olds
What does it mean to be two? explores the developmental needs and likely skills of two-year-olds. The approach and ideas of this book are relevant to practitioners who are working with twos anywhere in the UK. However, the structure of the book follows the statutory framework for England of the Birth to Five Early Years Foundation Stage (EYFS). This new edition of What does it mean to be two? has been updated following the revised framework, to be implemented from September 2012. The main EYFS documents can be accessed through the Department for Education website (details on page 56). At the time of writing, Scotland is the only other nation in the UK which has specifi c guidance about best practice with under-threes (Learning and Teaching Scotland, 2010). 

A learning journey 
across early childhood
In England, early years practitioners have been working within the EYFS since September 2008. The revised statutory framework and supporting guidance are much reduced in length and some details, like the early learning goals for the end of the stage, have been changed. 

Of course, everyone has to become familiar with the revised framework. Yet, early years provision with established best practise will not need to make sweeping changes to their approach to children and families. The crucial elements of best practice have not changed. 

One focus of change is that the six areas of learning from the fi rst EYFS framework have become seven areas, divided into three prime and four specifi c areas. This framework is one way of considering the breadth of children’s learning. But of course children do not learn in separate compartments; the whole point is that children's learning crosses all the boundaries. The overall aim of identifying particular areas of learning is still to ensure that early years practitioners do not overlook important areas of development.

The rational for identifying three prime areas of learning is that secure early development rests upon: 

l Communication and language

l Physical development

l Personal, social and emotional development.
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Communication and language

try to do group communication with babies and toddlers 
(or any under-threes). 

When you are close, it is easy to ensure you have the 
attention of a baby or toddler before you start: use gentle 
touch, eye contact and a smile or the baby’s name. Pause 
and then say something, or point out something of interest. 
Sometimes, the communication starts because this baby or 
young toddler has engaged your attention. It is important to 
relax, and to avoid taking over the talk. You need to trust what 
I call the power of the pause: that vital gap when the baby 
or young toddler is thinking and gathering their sounds and 
basic words. 

You may sometimes repeat what a toddler says and extend 
a little by adding a relevant comment. For instance, an 
older baby or young toddler directs your attention to the 
big sunfl owers, swaying the breeze. Perhaps she or he tries 
their personal word that is close to ‘fl ower’. You respond with 
something like: “Yes, look at our sunfl owers” then pause and 
add “see them move from side to side” and use a gesture 
that mimics the swaying of the fl owers.

You say any words correctly as you reply – so a word-sound 
like ‘fower’ is refl ected back as ‘fl ower’ with the sound blend 
that this toddler cannot yet manage. You do not make the 
toddler repeat the correct version, because this kind of 
pressure can be disheartening. In a relaxed atmosphere, you 
will often hear a toddler echo what you have said; they do 
their own practice out of choice. 

Your communication with babies and toddlers needs to be 
adjusted to their personal temperament and their current 
mood. Helpful adults are not all-singing-all-dancing every 
moment of the day, or even over the whole session lasting 
a couple of hours. You, and the baby or toddler, would 
be exhausted. But also good communication has quieter 
moments: the light and shade of personal exchanges. 

You will then observe how a toddler’s working vocabulary 
grows over the second year of life. Again, I have summarised 
some highlights from my daughter’s toddler year. What have 
you, and a toddler’s own parents, noticed in their individual 
version of early language?

Two or more languages
Some babies and toddlers become aware of two (or 
occasionally more) languages over their fi rst or second 
year of life. It is ideal if their childminder or key person in 
nursery is fl uent in the baby or toddler’s home language. But 
frequently – given the wide diversity of languages now in the 
UK – this pairing will not be an option. 

l However, even a bilingual practitioner needs to support 
a toddler to build vocabulary in English, the common 

LOOKING CLOSELY AT ONES

By 14 months Tanith made deliberate sounds that 
worked as words. She said ‘ca’ – fi rst to the family pet 
and then to other cats in the neighbourhood. Tanith said 
‘hello’ or ‘hiya’ in context and she used ‘Mama’ and 
‘Dada’ to us. She said ‘bubbles’ – refl ecting her daily 
experience of a lot of blowing bubbles, playing with 
foamy water and baby bubble bath at night.

Tanith had the useful words of ‘more’ and ‘no’ and was 
taught to say ‘Ta’ by her three-year-old brother Drew, 
who was very pleased with this achievement. 

At this age Tanith tried hard to imitate many more words, 
which bit-by-bit then entered her spontaneous language.

Tanith showed that she understood more words 
in context. She understood ‘no’, even if she was 
disinclined sometimes to follow it. She responded 
clearly to: “Do you want a..?” followed by other familiar 
words such as ‘a drink’. 

She could follow simple requests such as: “Get your 
shoes” and was happy to take items ‘to Drew’ or 
‘to Daddy’. 
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l	Supporting children in 
developing social skills 
and empathy

l	Helping children’s physical 
skills, awareness and 
confidence 

l	Encouraging talking and 
thinking.

What does it mean 
to be three?
ISBN 978-1-907241-40-6  £15.99

l	Supporting creativity 
and critical thinking

l	Engaging the fours in 
questions and answers

l	The foundations to 
mathematical skills

l	Helping children to 
judge risk.  

What does it mean 
to be four? 
ISBN 978-1-907241-41-3  £15.99
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Communication and language

Communication and language

children have not been given communicative attention from 

familiar adults, then the problem lies with their experiences 

to date. 

If all is going well, two-year-olds have the power of language 

on their side. They are busy making meaning of their world 

and their voices can now be as busy as their hands and 

feet. But they are also learning about the purpose and uses 

of their language. Their experiences in early years provision 

shape their understanding just as much as their family time. 

Twos already have some working answers to important life 

questions such as: ‘Do my familiar adults look like they fi nd 

what I have to say really interesting?’ or ‘Is it more important 

to them that I’m quiet and sit nicely?’.

Not-so-chatty twos

Of course, there is a wide range of individual variation. 

Some 18-month-olds are already chatty, although most 

likely not easily understood by unfamiliar adults. Other 

toddlers of the same age have a limited number of words 

that they actually use. However, their behaviour shows that 

they understand more than they voice, so long as adult 

comments or questions make sense in a familiar context. 

The slower-starting toddlers may be busy learning in another 

area of development, perhaps very adept physically. They 

then take off like an express train to catch up their more 

conversational peers by around the second birthday. 

PARTNERSHIP WITH PARENTS: 
EARLY PHRASES

Toddlers often have a few words that defy being 

categorised by grammar. These words and short phrases 

are from what they have heard other people say. When 

you know a very young child and listen, then you realise 

how they are acute imitators. They will sometimes 

produce phrases that you recognise as your own, even 

down to your intonation, such as ‘ohdearyme’. Toddlers 

use these imitated phrases in the correct context. 

Ben appears in this book as a two-year-old, but I knew 

him from birth. At just a year old, he started to say 

‘wowlookadat!’ to direct people’s attention to anything 

of interest. He had heard this phrase from his mother 

and older cousins on a family holiday. The children had 

taken delight in walking Ben around to show him the 

natural world. As young as he was, Ben imitated this 

phrase and then used it accurately to get people to look 

at what he found interesting. 

My own son, Drew, at close to two years used his 

grandfather’s jokey phrase of ‘just a minute!’ to indicate 

that he would be available very soon. Drew sometimes 

said the phrase as ‘justaminute-Gramps!’, showing 

his recognition that this was the special phrase of one 

person in the family. 

In a close partnership with parents, the key person 

will be able to share similar examples of conventional 

words. Parents and grandparents will be able to share 

home examples with you. It is important that families 

realise that – much like other endearing anecdotes 

about very young children – these kinds of observations 

are a window onto a child’s skills of careful observation, 

imitation and meaningful expression.

It is possible to keep a watching brief and continue to 

communicate with parents. 

However, developmentally it is realistic to expect some level 

of spontaneous speech from the just twos. It is appropriate 

to be concerned if after weeks, and especially months, 

an older two-year-old is not making utterances that you, 

as a familiar adult, can understand. The realistic expectation 

is for twos to be talking. It is risky for young children’s 

progress if their familiar adults – practitioners or parents – 

shift that expectation towards the third birthday. 

Obviously, it is a different situation when young children show 

the fl uency of a two-year-old in a language that you do not 

speak. Then you need to gain an idea, most likely from their 

family, how children are managing in their home language(s). 

Communication and language

Communication 
and language
It is complicated to explain and predict how young children 

manage the impressive developmental achievement of 

learning to speak one, and often more than one, language 

within the very early years. But the consistent messages 

about how we can help do not point to complex techniques. 

The best interactions, experiences and opportunities for twos 

are straightforward. The puzzle is sometimes to work out why 

practitioners, or parents, do not behave in this way. 

Chatty twos

Twos are defi nitely capable of being skilful communicators 

and attentive listeners when adults have paid attention to 

what interests the children. By this age you will notice the 

impact of their early experiences. Young children need 

plenty of relaxed opportunities to talk as well as listen. Their 

language skills, as well as general learning, will be stunted 

if their familiar adults have viewed communication mainly as 

‘I talk – you listen’ or ‘my questions are far more important 

than yours’. Young children can have experienced less-than-

favourable circumstances for communication skills without 

other social or economic factors that could lead them to 

be seen as ‘vulnerable’ twos. Young children struggle to 

learn to listen or talk with confi dence if their familiar adults 

– practitioners or parents – have felt that life is so busy that 

children just have to fi t into those times when the adult is 

ready to lead a conversation. 

It is normal to observe differences between twos of a very 

similar age – and not only in their language development. 

However, a crucial benchmark is that two-year-olds should 

be talking. Practitioners must not let the weeks and months 

roll by, assuming that spoken language will come eventually. 

If young twos show no signs of talking, then you need to 

explore what is getting in their way. There is the possibility 

that this individual child has an unidentifi ed disability, 

affecting communication in some way. However, if young 
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Young children 
thrive in a caring 
and attentive 
environment, where 
they form positive 
relationships with 
familiar adults
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What does it mean to be four?

Mathematics

children who are motivated to form numbers for their own practical purposes. As with letters, it is very likely that fours will not be fully accurate and that, like their letters, they may write some numbers backwards. It is worth noting that there is still no expectation, in the early learning goals to the revised EYFS, that fi ves will be able to write numbers. The focus of understanding is all about recognition of written numbers in a practical context. In contrast, as discussed in the section on literacy, fi ves are expected as a whole age group to have a developmentally unrealistic level of skill in writing letters. 

Interest in size and shape
A considerable amount of early mathematical learning happens easily through the medium of play, for instance when children are enjoying resources like sand, water, piles of leaves or earth. You will hear young girls and boys spontaneously using their language to comment on or direct the play relating to position, fi t, amount and size. A generous store of containers and other equipment provides fours with direct, hands-on exploration of all the early mathematical concepts that arise from fi lling, emptying, building and creating shapes with sand or earth. 

With plenty of time for sustained play and friendly adult input, four-year-olds develop a broad vocabulary to talk about relative size and shape that make sense within their learning 

PARTNERSHIP WITH PARENTS: 
IT’S NOT OBVIOUS

As adults we have lived with a wide range of abstract ideas for many years. Mathematical ideas of number, shape, size, weight or speed may seem ‘obvious’ to us. However, we spent many years learning this knowledge and we need to tune into the current thinking of a four-year-old, for whom some of these ideas are far from obvious, especially in a more abstract context. 

You can share your best practice in conversations with parents focused on what their daughter or son has learned this week. Highlights from their child’s day can support parents to envisage what is puzzling their child about the business of counting, for instance that you stop saying numbers when you have fi nger pointed to all the items. 

Four-year-olds build up a considerable amount of mathematical knowledge through everyday routines and games that use numbers. 

Some families will already involve their children in shopping or laying the table, and play board or simple card games with them. However, parents may underestimate the value of what they are doing– especially if they believe maths is done by ‘experts’ in early years provision or primary school.

LOOKING CLOSELY AT FOURS
In Buckingham’s Nursery I listened to a great deal of spontaneous discussion between three children who wanted to make a pretend Halloween cake with the sand. They considered their amounts, with a lot of chat around “that’s enough” or “we need some more”, and deciding on the appropriate containers. 

A different discussion about ‘enough’, ‘full’ and ‘empty’ arose from the children’s enthusiasm for watering the garden. The large water butt in their garden was not an endless source of water. So the children experienced that even a container this large was to be empty eventually and stayed that way until someone refi lled it from the hose. 

The watering cans hung on hooks fi xed to the fence and this provided a regular experience for children of one-to-one correspondence because they were encouraged to tidy cans back onto the hooks. 
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Communication and languageCommunication and language

Communication 
and language
Three-year-olds can be effective communicators, using their 
own spoken language as well as awareness of the body 
language of familiar adults and children. The skills of young 
boys and girls develop through relaxed communication and 
spontaneous conversation, which is an integral part of the 
day. Three-year-olds, like any young children, do not need 
structured language programmes unless something has 
gone awry with the usual pattern of development. 

Chatty threes
Rising threes and three-year-olds are a varied group, 
depending on their temperament as well as their experiences 
to date. Some are far more chatty, articulate and questioning 
than their fellow three-year-olds. However, even the young 
threes should have a large enough vocabulary that it is a 
challenging task to note down all their words and the ways 
in which they spontaneously them. 

If everything has progressed normally and well, then three-
year-olds do not simply have a large vocabulary; they know 
and use different types of words. Children who are known to 
have a disability affecting language or a specifi c language 
disorder will need specially focused help. However, some 
threes are not talking much because familiar adults have not 
bothered to talk much with them – in family life, or if children 
have experienced poor quality early years provision. 

If you work with threes whose early experiences have done 
them no favours, it is important to recall how toddlers and 
twos build their vocabulary, when all is well. Whereabouts 
are these vulnerable threes in their language development? 
A toddler’s fi rst set of words are the names of familiar 
people and objects that they see and handle in daily life. In 
terms of grammar, these words are the nouns. If language 
development is progressing without diffi culties, then older 
toddlers, and certainly young twos, are also using a range of 
words that apply to actions (the verbs). These words describe 
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Transitions in the Early Years 
A practical guide to supporting transitions between early years 
settings and into Key Stage One

About the book

Transitions can have a detrimental effect on young children’s well-being and 
development if not fully supported. This book offers essential guidance on:

l Transitions from home to a group setting, from a childminder’s to a group 
setting, from the EYFS to Key Stage One, and many more

l Preparing for transition: establishing a transition policy and understanding 
how to implement key procedures 

l Creating an emotionally supportive learning environment 

l Linking your policies to the suggestions of the early years curricula throughout 
England, Wales, Northern Ireland and Scotland 

l Developing a key person approach.

Accompanied by full colour photographs from practice, this title draws on 
the experience of early years practitioners and managers in a wide variety of 
settings. The many practical examples support readers to gain confi dence 
in their own skills and encourage readers to assess their current handling of 
transitions and how they work for young children.

About the author

Dr. Sue Allingham has worked in early years settings for over 20 years as a teacher, 
early years co-ordinator, and as a local authority early years adviser. She has a 
Doctorate in Early Childhood Education from the University of Sheffi eld.

Early 
Childhood 
Essentials 

E
A

R
LY

 C
H

ILD
H

O
O

D
 E

S
S

E
N

T
IA

LS
                                                                                                                                                            B

Y
 S

U
E

 A
LLIN

G
H

A
M

   
Practical Pre-School Books

Also in the series

Transitions in the 
Early Years
A practical guide to supporting transitions 
between early years settings and into Key Stage One

Sue Allingham

Bo
ok
s

Planning for Effective 
Early Learning

ISBN 978-1-909280-23-6

Enabling Environments
in the Early Years

ISBN 978-1-907241-18-5

Inclusion and Diversity 
in the Early Years 

ISBN 978-1-907241-21-5

Understanding Behaviour 
in the Early Years

ISBN 978-1-907241-22-2

Leadership and 
Management 
in the Early Years

ISBN 978-1-907241-42-0

Transitions
ISBN 978-1-907241-19-2   £18.99

Enabling 
Environments 
ISBN 978-1-907241-18-5   £18.99

The Early Childhood 
Essentials series covers 
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the EYFS.

It comprises practical, 
comprehensive guides, to 
support you in your daily 
practice. Each book includes 
real life case studies to show 
what outstanding practice 
looks like.

Have you got all your early years essentials?

Early Childhood Essentials series: Enabling Environments in the Early Years 3

Why is the environment important in supporting children‘s learning?

Every Child Matters
Providing an enabling environment links to the five Every Child 

Matters outcomes:

l	Stay Safe: an enabling environment provides children with 

a safe and secure place to play and learn, with support from 

caring adults who will continually risk assess and evaluate 

the environment, help children to learn about dangers, and 

how to protect themselves.

l	Be Healthy: an enabling environment provides children with 

support to develop good personal hygiene practices, such 

as hand washing, and a clean place to play, reducing the 

spread of infections.

l	Enjoy and Achieve: an enabling environment provides a 

wide range of activities and resources that are stimulating and 

encourage participation, support learning and development, 

offer challenge, and the opportunity to succeed.

l	Make a Positive Contribution: an enabling environment 

encourages children and parents to make contributions, 

where their voices are listened to and acted upon, where 

they are consulted about changes and developments in 

their setting.

l	Achieve Economic Well Being: an enabling environment 

that offers challenge; where children learn and develop, 

gaining skills to support them in later learning and eventually 

in employment and adult life, enabling them to achieve 

economic wellbeing.

To access The Every Child Matters Outcomes Framework 

(DCSF, 2008) visit http://www.dcsf.gov.uk/childrensplan/

downloads/ECM%20outcomes%20framework.pdf

The environment: different 
approaches and curricula

The environment has always been considered important in 

children’s learning and development, and features in the 

research and approaches of the main theorists. It is also a 

principle of many early education curricula and frameworks 

across the world. The below lists summarise the importance 

that key theorists, followed by early years frameworks in the UK, 

place on the early learning environment.

Maria Montessori (1870-1952) was an Italian physician and 

educator who developed the Montessori method of educating 

children based on her research and experiences educating 

Supporting independence and life skillsA book corner, welcoming and comfortable for the early ‘reader’
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Planning through the learning environment

Planning through the learning environment

Example: observation-led enhancement of play provision

Using the trolley

The Grove House Nursery Class team have a daily afternoon planning meeting to reflect on children’s spontaneous interests, as well as the two adult-led experiences that have been available. Here are a few highlights to show short-term planning that is so responsive to what has worked well today. See also the examples on page 51, 56 and 63. Observations and comments from the team led to immediate decisions, written down, for enhancements to provision, usually for the next day. Plans stretch into next week if a special event needs more planning time. 

l	My visit was on a Friday and the team were able to reflect on what happened on the single day within the week when there were no wheeled vehicles in the garden. This temporary absence seemed to create the opportunity for children to run races round the circuit that is usually occupied by children on one- and two-seater bikes. The conclusion was that a bike-free day could be a useful regular event. 

l	Practitioners had noticed that several children had been keen on using the trolley outdoors – the trolley was designed for adult-sized and designed for trundling stacked boxes. The children had been intrigued and had managed to move the trolley effectively around the garden. So the decision was that this trolley would be out again. Informal observation had confirmed that the trolley was safe to be out at the same time as the bikes; there had been no collisions.

l	Several groups of children had been fully engaged in large scale chalking and drawing. Some thought was given to maybe moving some of the outdoor equipment and furniture to create more space for this enterprise. Practitioners had noticed that children especially liked painting with the sponges. Plans were made to offer more resources for large scale outdoor painting.

l	A busy group had been pretend cooking in the sand for a sustained period of time. The decision was made to ensure next week that there were plenty of cooking items ready by the sand, to find the long handled wooden spoons or buy more if they could not be discovered.

l	Another group of children had been intrigued by ‘finding treasure’ in another area of sand. The team decided that this possibility needed to keep running. The self-service tray by the sand resource had sieves and other items which could help in the treasure seeking.

Example: planning for the full possibilities of learning

Photos can capture the moment

The team of Grove House Children’s Centre develop informative displays, with the help of children, which capture the story of enterprises, whether they last a day or longer. 

The Nursery Class had a wide range of illustrated wall displays, including:

l	A photo story of ‘On the coach’ provided illustrations and descriptive captions about a day out. The writing added to the photos in terms of what someone did or actually said, what was noticed and what happened. 

l	A special display showed: ‘Our home visits’ in which children could see the photos that were taken when their key person visited them in the family home before children started at Grove House. Like other teams, Grove House offers home visits to families, most of whom accept this opportunity. The photos were close-ups of the child and what they wanted to be captured on film, such as their bedroom or holding their special cuddly toy. 

l	Another wall display illustrated: ‘The children have been exploring textures while making play dough’. This display showed photos of children making and using their play dough, with a recipe provided. The lower part of the display featured: ‘What does it feel like?’ with some words to describe texture – bumpy, rough, rubbery. Then the lowest part of the display had different materials fixed to the board that could be touched and felt.

In a similar way, wall displays in the Infant and Toddler Centre show babies, toddlers and twos in ways that enable their parents to share and understand what very young children have enjoyed. The displays are also of direct interest to children themselves and act a as visual reminder and focus of current interest, since most displays are set low, at child height.

l	Displays showed how children choose from the accessible environment, for instance with: ‘Let’s read together’; showing babies, toddlers and twos enjoying books  with an adult, and out of choice on their own. 

l	A long sequence of twenty photos and descriptive 
captions showed the story: ‘When the chicks came to nursery’ – the experience with real chicks enjoyed by  the children and adults.
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Providing an environment 
which involves children 

Resources that help with 
auditing the provision and 
improving future practice 

l	Creating and developing 
a vibrant and flexible 
learning environment that 
is sustainable, challenging, 
safe and versatile. 

l	The importance of a key 
person approach, how 
to develop the physical 
environment and how to 
best work with families 
during transitions. 
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Understanding Behaviour in the Early Years 
A guide to devising effective strategies while promoting positive relationships and 
emotional well-being

About the book

The word behaviour is often taken to only refer to inappropriate behaviour. 
But by opening out our thinking and recognizing behaviour as a means of 
communication we are much more likely to be able to support children’s 
development more effectively. This book offers essential guidance on:

l Promoting positive behaviour in the early years

l Recognising the complexities of understanding behaviour and the impact 
it has on children’s social development 

l Creating positive partnerships with parents to develop a shared confi dence 
in interpreting children’s behaviour 

l Enabling children’s learning about their own and other’s thinking in the 
context of their social connections 

l Practical suggestions for building on existing effective practice and building 
an environment which supports children’s emotional well-being

About the author

Dr Kay Mathieson has worked with young children in schools and early years 
settings since 1981, with a particular interest in special educational needs and 
young children’s behaviour. The roles she has undertaken include teaching in 
mainstream schools, special units and a Pupil Referral Unit, local authority Inclusion 
Manager and National Strategies Early Years Regional Adviser. Through her work 
she developed a keen interest in the development of young children’s behavioural 
understanding, which led to undertaking PhD research at the University of Sussex.
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The outdoor environment
The outdoor environment

Example: an Eco Garden 

At Woodlands Children’s Centre we wanted to create an eco 

garden that embraced sustainability, recycling and learning 

about the environment as many of our families live in temporary 

accommodation in blocks of flats with no outdoor space.

We made flower beds from kits and also used some old 

blue Ikea bags as planters. The children began digging and 

preparing to plant seeds of fruits, vegetables and flowers. 

We were then offered chicken eggs to hatch in an incubator. 

Originally we had not intended to keep them, planning to 

return the chicks to the farm, but realising the potential 

learning for the children we invested in a coop and three 

of the hens remained at the Centre. The children, parents 

and staff watched and learned as the fluffy chicks, of all 

different colours, developed their feathers and wings. We 

learned about their eating habits and how to clip their wings 

to unbalance their flight. The children now run freely with 

the chickens and are fascinated when they collect the eggs 

each morning with us. The animals have since increased; 

we now have 2 guinea pigs and 2 rabbits, all providing 

great learning opportunities. 

The eco garden also includes making compost and recycling 

the rainwater from the roof and canopies. The water butts 

provide the water for the garden area and the children enjoy 

filling up their small watering cans using the tap at the base 

of the water butt.

We added craft activities to the project, for example making 

bird feeders during national bird feeding month in February. 

We found the Woodlands Trust website offered lots of ideas 

for activities for children and families.

A display board in the activity room displayed some of the 

children’s crafts and photographs showing them at work in 

the garden. It helped the children to track the progress of 

the growing, especially the sunflowers! A display was made 

for the windows, showing the process that happens inside a 

chicken’s egg during the three weeks in the incubator. A risk 

assessment for the chickens and signs reminding everyone 

to wash their hands after being out in the eco garden are 

displayed in the windows and by the door. We extended the 

eco project to include a farm shop role play area. See page 

41 for the example.

Gardening involves getting soil on your hands! Getting braver with the chickens!

Provide books and some seating, (rugs or chairs) outdoors  

so that children can access books independently. 

Purley Nursery have a table and chairs under their canopy. On 

the table is always a selection of mark making and tools for the 

children to use; pens, pencils, paper, glue etc. This enables the 

children to have access to mark making outdoors all the time.

Mathematics

‘Provide materials and resources for children to observe and 

describe patterns in the indoor and outdoor environment and 

in daily routines.’ (Development Matters, Early Education 

2012, page 36.)

Being outdoors enables you to allow for opportunities to learn 

about numeracy on a larger scale and that require greater 

physical involvement. 

Print off A4 sheets with numbers 0-9 on them. Laminate to make 

them more durable and then use them for activities around the 

outdoor space. For example, you could position the numbers 

on blocks and ask the children to ride around on tricycles or 

scooters and collect them all in the right order. This will help 

the children to recognise the numbers, as well as count in the 

correct order. The activity also provides opportunity for children 

to learn about distance and measurements, as well as practice 

their physical skills in controlling the tricycle or scooter.

Numeracy is added to the outdoor area at the Purley Nursery by 

making numbered parking bays for the scooters and tricycles. 

This enables the children to use numeracy in a purposeful way, 

to recognise the numbers, and hear them being used.

Understanding the World

‘Make use of outdoor areas to give opportunities for 

investigations of the natural world, for example, provide 

chimes, streamers, windmills and bubbles to investigate  

the effects of wind.’ (Development Matters, Early Education 

2012, page 39.)

Make bird feeders with the children and hang them up outside. Build 

a ‘hide’ with the children using a large cardboard box or pop-up tent 

with a sheet. Make binoculars to use in the hide using kitchen rolls. 

Watch for the birds coming to eat the food and photograph them 

to use later in a scrapbook and research what they are. Place logs 

and large stones around the perimeter of the garden. These provide 

‘homes’ for a variety of minibeasts. Using giant magnifying glasses 

help the children to identify the different insects.

Expressive Arts and Design
‘Provide space and time for movement and dance both 

indoors and outdoors.’ (Development Matters, Early 

Education 2012, page 43.)

The outdoors provides space to do some large creative projects 

individually or in groups.

Provide the children with sponge rollers, large decorating paint 

brushes and trays of water. Demonstrate to them how to use 

the tools on the fences, walls or ground. Encourage them to 

make patterns with the water.

Introduce music to your outdoor space. You can purchase 

outdoor music panels each containing a different type of 

instrument, for example a glockenspiel, however they can be 

very expensive (anything from £300 to £1,000 a panel). With a 

few DIY skills you can create your own music resources.

The nursery and reception staff at Gilbert Scott Primary School have 

made their own outdoor music area by using recycled household 

objects. They have used parts of a wooden clothes airer as a 

scraper, as well as metal-ridged piping tubes, saucepans and frying 

pans to make a variety of instruments. They purchased different 

types and lengths of metal table legs from a DIY store and attached 

them to a shelf on the fence. This made a type of chime bar. The 

children use wooden spoons to hit the legs with and make music. 

Involving parents in their  
child’s learning 

‘Introduce ‘rhyme time’ bags containing books to take home 

and involve parents in rhymes and singing games.’ 

(Development Matters, 2012 Early Education, page 16.)

There is growing emphasis on supporting parents to develop 

a good understanding of how their child learns as research 

has shown that “a stimulating home learning environment 

at age 3-4 years is linked to long-term gains in children’s 

development”. Effective Pre-school and Primary Education 

Project, Institute of Education, University of London, (2008). 
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Planning for Learning is an essential element of pre-school education.  
This popular and practical series is designed to enable you to deliver the  
EYFS with ease and get the children in your care thinking and playing creatively.

This book takes you step-by-step through planning a theme on Nursery rhymes. 
It shows you how to use those plans as you develop activities in the classroom. 

It also guides you on how you can record what children have learned, with clear 
links to the Early Learning Goals and the 2012 Statutory Framework.

Other books in this series include:
All about me; Animals; Autumn; Books; Clothes; Colour; Fairy stories; Farms;  
Food; Games; Growth; Houses and homes; ICT; Journeys; Making music; Minibeasts; 
Numbers; Opposites; People who help us; Phonics; Recycling; Shapes; Shopping;  
Sounds; Space Spring; Summer; The environment; The sea; The seasons; The senses;  
The twelve days of Christmas; Toys; Water; Weather; What are things made from?;  
Where I live; Winter.
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ISBN 978-1-909280-35-9

Nursery rhymes
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Week by week planning for your theme • Match your 
theme to the 2012 EYFS • Focus on each Area of Learning 

• Ways to collect evidence to show learning

by Rachel Sparks Linfield
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Planning for Learning is an essential element of pre-school education.  
This popular and practical series is designed to enable you to deliver the  
EYFS with ease and get the children in your care thinking and playing creatively.

This book takes you step-by-step through planning a theme on People who help us.  
It shows you how to use those plans as you develop activities in the setting. 

It also guides you on how you can record what children have learned, with  
clear links to the Early Learning Goals and the Statutory Framework.

Other books in this series include:
All about me; Animals; Autumn; Books; Clothes; Colour; Dinosaurs; Fairy stories; Farms; 
Food; Games; Growth; Houses and homes; ICT; Journeys; Making music; Minibeasts;  
Numbers; Nursery rhymes; Opposites; Phonics; Pirates; Recycling; Shapes; Shopping;  
Sounds; Space; Spring; Summer; The environment; The sea; The seasons;  
The senses; The twelve days of Christmas; Toys; Water; Weather;  
What are things made from?; Where I live; Winter.
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Planning for Learning is an essential element of pre-school education.  
This popular and practical series is designed to enable you to deliver the  
EYFS with ease and get the children in your care thinking and playing creatively.

This book takes you step-by-step through planning a theme on Minibeasts. 
It shows you how to use those plans as you develop activities in the setting. 

It also guides you on how you can record what children have learned, with  
clear links to the Early Learning Goals and the Statutory Framework.

Other books in this series include:
All about me; Animals; Autumn; Books; Clothes; Colour; Dinosaurs; Fairy stories; Farms;  
Food; Games; Growth; Houses and homes; ICT; Journeys; Making music; Numbers;  
Nursery rhymes; Opposites; People who help us; Phonics; Pirates; Recycling; Shapes;  
Shopping; Sounds; Space; Spring; Summer; The environment; The sea;  
The seasons; The senses; The twelve days of Christmas; Toys; Water;  
Weather; What are things made from?; Where I live; Winter.
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• Ways to collect evidence to show learning
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About the book
Sensory Play draws upon research � ndings and observations to present an informative and 
practical guide to maximising sensory play opportunities, vital to children’s physical, emotional 
and brain development. Revised in line with the 2014 EYFS, this edition enables practitioners 
to understand the values and bene� ts of sensory play, with case studies and activity ideas for 
re� ection and inspiration. The book is designed to help early years educators:

 Involve children in sensory play with a wide array of ideas covering play with objects, 
heuristic play, messy play, and outdoor play (including play with sand, mud and water)

 Understand the importance of sensory play in supporting young children’s learning

 Assess the value of existing provision and make links to the 2014 Early Learning Goals.

 Link sensory play to brain development and educational theory

 Use sensory play to include children with special educational needs

 Ensure that practitioners re� ect upon their own attitudes to sensory play and understand 
how best to support children’s sensory education.

About the author
As a Play Therapist and author of several acclaimed books Sue Gascoyne is recognised 
as an expert on sensory play, sensory processing di�  culties, Treasure Baskets and 
Therapeutic Play. Sue has launched numerous research projects on object play, � ne motor 
skills and messy play and regularly writes in the press. In her capacity as Creative Director 
of Play to Z, provider of multi-award winning sensory-rich resources and an award-winning 
trainer, she provides training, workshops and keynotes nationally and internationally.
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About the book
Learning through play is at the heart of the EYFS, and learning through play outdoors is 
no exception. Outdoor Play aims to give the practitioner as many outdoor play ideas as 
possible to support children’s learning within the context of the EYFS.

Whether you have a wonderful garden or a  small square of tarmac, this book will help you 
by explaining how to use the outdoor space you have available e� ectively. This hands-on 
guide is brimming full of activities to enjoy outdoors with the early years, examining the 
value of outdoor play, and how to plan for and manage it. It also includes examples of good 
practice and looks at the resources you need to support outside play.

Practical activities are provided to support learning across the whole curriculum. 
Each activity highlights what it will help children to learn and suggests themed links. 

About the author
Sue Durant has worked in early years education both as a reception teacher and primary 
teacher. Sue has worked for eight years as an Early Years Advisor for Worcester, where she 
has been committed to raising the standards of outdoor learning throughout the early years 
sector. She returned to the classroom again as a Foundation Stage Leader in a large primary 
school with two reception classes and a nursery.
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About the book
Play forms a vital part of the opportunities that early years practitioners are expected to 
provide for the young children in their care. Role play is a rich form of play that allows 
children to explore situations from their own or another person’s perspective and can 
develop a whole range of skills across the areas of learning and development. 

Role play can often be undervalued and this book sets out to explain why it is an important 
part of children’s early development. It o� ers guidance on managing role play areas on 
a daily basis and provides practical ideas for setting up di� erent scenarios that are both 
appealing and meaningful for young children.

Eighteen role play scenarios are included, with extension ideas to create even more. Each 
scenario comes with links to the EYFS areas of learning and development, to make your 
planning as straightforward as possible.

About the author
Judith Harries is an experienced Music and Drama teacher who has worked for many years 
with early years and primary school children. She is passionate about the importance of 
role play in developing young children’s creative thinking and understanding of the world. 
She writes extensively on this and other areas of the early years curriculum.

Also in the series

Sensory Play 
ISBN: 978-1-909280-30-4

Outdoor Play 
ISBN: 978-1-909280-27-4

Heuristic Play 
ISBN: 978-1-909280-28-1
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Heuristic Play

• Activities for all age ranges in the early years

• Observation and assessment suggestions

• Links to the EYFS, schemas and child development

Play in the EYFS
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About the book
Anyone working with babies and young children will � nd this book an invaluable resource to 
create an enabling environment in early years settings.  This revised edition aims to explain 
the value of heuristic play for children from a few months old to � ve years and beyond.  

This form of play stimulates all of the senses and allows babies and children to explore, 
investigate and discover at their own pace and in their own unique and individual way.  

Each chapter links heuristic play activities to child development theory, together with case 
studies of children in real settings to illustrate any theoretical points. Links are also made to 
the Early Years Foundation Stage, with suggested ways of observing and assessing learning 
and development through heuristic play.

About the author
Sheila Riddall-Leech has extensive and varied experience of working with babies, children 
and young people in a range of settings, both in the UK and overseas. She has been a 
deputy head teacher of a large primary school and now runs her own training company. 
Sheila has written numerous books on early years education.
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Sensory Play
Play in the EYFS

by Sue Gascoyne

• How to appraise the educator’s role in supporting 
sensory experiences, vital to healthy development

• How to plan for sensory-rich play provision and make
links to the EYFS to meet the needs of early years and SEND
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About the book
Play forms a vital part of the opportunities that early years practitioners are expected to 
provide for the young children in their care. Role play is a rich form of play that allows 
children to explore situations from their own or another person’s perspective and can 
develop a whole range of skills across the areas of learning and development. 

Role play can often be undervalued and this book sets out to explain why it is an important 
part of children’s early development. It o� ers guidance on managing role play areas on 
a daily basis and provides practical ideas for setting up di� erent scenarios that are both 
appealing and meaningful for young children.

Eighteen role play scenarios are included, with extension ideas to create even more. Each 
scenario comes with links to the EYFS areas of learning and development, to make your 
planning as straightforward as possible.

About the author
Judith Harries is an experienced Music and Drama teacher who has worked for many years 
with early years and primary school children. She is passionate about the importance of 
role play in developing young children’s creative thinking and understanding of the world. 
She writes extensively on this and other areas of the early years curriculum.

Also in the series

Sensory Play 
ISBN: 978-1-909280-30-4

Outdoor Play 
ISBN: 978-1-909280-27-4

Heuristic Play 
ISBN: 978-1-909280-28-1

by Judith Harries

Sensory Play   
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Role Play
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An essential set of guides that all practitioners 
should keep in their cupboard.

These books draw upon 
current research findings 
and observations to 
present practical ways to 
maximising children’s 
play opportunities. 

The illustrations, diagrams 
and case studies included 
are an invaluable tool to help 
deliver curriculum outcomes 
in a wide variety of settings.

Exploring the meaning of 
role play and its importance 
in the early years.

This book offers easy-to-
use planning and inspiration 
for creating exciting and 
meaningful new scenarios for 
children to play out. 

Drawing on research findings 
and observations, this title 
covers the importance of 
sensory play.

It links to theoretical 
perspectives and brain 
development and provides 
a wide array of ideas and 
activities.

6 

Role Play 

Who ‘role plays’? 
Children may role play on their own, in pairs, in small groups or in large groups. Who is involved in the play changes the dynamics. Role-play situations may allow children to develop relationships with children that they do not usually choose to work with.

Both adults and children need to be involved, but not necessarily in the same ways. Children should sometimes have the opportunity to lead role-play situations without feeling restricted by adults. How children are encouraged to join or persuaded to have a turn can affect the play and their involvement. Some children are not confident about approaching role play and will need encouragement from an adult or their peers. Children instinctively value the importance of play, but some will need more encouragement to be involved than others. Some adults might need help to see that it is not silly and is certainly not a waste of time.

Make sure that all children are able to participate actively within the role-play area. All children should benefit regardless of their gender, ethnicity or ability.

Role play encourages children to develop as individuals and allows both the more- and less-able to take part. Differences in children’s abilities should not result in a less valuable experience. Role play is ideal for challenging children to develop and enrich their learning because it is dependent upon process rather than a race for a product. Through role play children learn about how to manage differences between people and are able to ask questions and explore this concept.

Bear in mind that the organisation of resources can affect the development of play, particularly for some children, who will not be able to join in if the resources are too cluttered or the furniture is too close together. Other children may feel overwhelmed by the amount of resources or if the resources do not fit in with their particular way of learning. Talk with the children about the resources they 

Think about it...
l How do children get involved in planning a situation? If they have, are they then more interested in being the ones who use it?
l When role play takes place outside any defined area or situation. Is it part of a story, daily contact, in conversation or incidental?
l Do children play more when they can choose the context, time and the grouping?
l Are they more interested, and is play developed differently, if the children choose the activity  rather than you?
l Do children return – or are they encouraged to return- to refine, conclude, or develop play situations?

Managing role play

Role Play_BOOK.indd   6

24/04/2013   10:58

6 Sensory Play 

a group of participants was given berry-coloured drink to 
taste (which was actually lemon or peppermint flavoured) 
and were convinced that the drink was berry-flavoured 
because that’s what their eyes had prepared them to 
expect. If you have ever drunk from a cup and discovered 
that something wasn’t quite what you expected, but you 
couldn’t pinpoint a flavour, this could be an example of 
feedback from each sense causing confusion. 

When a child learns something, the information from the 
environment gained through their senses travels through 
the central nervous system to the brain to be analysed. A 
message is sent to the appropriate part of the body and 
results in an action. If operating efficiently, a cycle develops 
between the sensory stimulus, mind and body, with 
feedback from each stage forming a fundamental part of 
the learning process (Christine Macyntyre, 2010, p.87). See 
diagram 2 above for an example of the sensory stimulus 
cycle. Some children with special educational needs (SEN) 
experience problems when a lack of feedback makes it 
difficult to learn from situations and therefore they repeat 

Diagram 2: Explaining sensory stimulus (adapted from McIntyre, C. 2010, p.87)

Sensory Stimulus
e.g. an ice-cool icecream

Action
e.g. lick more of the  

pink icecream

Feedback
e.g. the pink strawberry bits are lovely

Analysis
e.g. tasty!

Action
e.g. lick more



 




the same mistakes. Others experience difficulties when 
the senses do not all act together as they should – known 
as sensory integration. As we shall see in chapter four, an 
understanding of a child’s needs and lots of fun, targeted 
sensory activities, can help to address this syndrome.

Theories of sensory play

Although our understanding of the brain is still evolving 
the origins of sensory play can be traced through the 
teachings of numerous theorists. Although no one individual 
stands out as championing sensory play, the importance 
of sensorial experiences and environments can be seen 
in the work of several theorists. As early as the 1600s John 
Comenius recommended sensory experiences rather than 
formal teaching for children. He is credited with introducing 
a visual focus to learning by adding illustrations to books. In 
the 1800s Johann Pestalozzi emphasised the importance of 
the senses and basing learning on things that are familiar to 
children, much of the beauty of sensory-rich play. Friedrich 

Introducing sensory play

Sensory Play_BOOK.indd   6 23/08/2011   11:08
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This guide offers an overview 
of the reasoning behind 
heuristic play and play 
schemas, particularly through 
developing fine motor 
movement and knowledge of 
the world.

Includes observation and 
assessment suggestions.

A meaningful guide to 
planning outdoor play, 
regardless of facilities.

It includes 60 activities 
linked to the EYFS, a list 
of resources, best practice 
examples and extension 
activities. 
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Heuristic Play

• Activities for all age ranges in the early years

• Observation and assessment suggestions

• Links to the EYFS, schemas and child development
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About the book
Anyone working with babies and young children will � nd this book an invaluable resource to 
create an enabling environment in early years settings.  This revised edition aims to explain 
the value of heuristic play for children from a few months old to � ve years and beyond.  

This form of play stimulates all of the senses and allows babies and children to explore, 
investigate and discover at their own pace and in their own unique and individual way.  

Each chapter links heuristic play activities to child development theory, together with case 
studies of children in real settings to illustrate any theoretical points. Links are also made to 
the Early Years Foundation Stage, with suggested ways of observing and assessing learning 
and development through heuristic play.

About the author
Sheila Riddall-Leech has extensive and varied experience of working with babies, children 
and young people in a range of settings, both in the UK and overseas. She has been a 
deputy head teacher of a large primary school and now runs her own training company. 
Sheila has written numerous books on early years education.

Also in the series
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• The value of outdoor play

• Planning for and managing outdoor play
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About the book
Learning through play is at the heart of the EYFS, and learning through play outdoors is 
no exception. Outdoor Play aims to give the practitioner as many outdoor play ideas as 
possible to support children’s learning within the context of the EYFS.

Whether you have a wonderful garden or a  small square of tarmac, this book will help you 
by explaining how to use the outdoor space you have available e� ectively. This hands-on 
guide is brimming full of activities to enjoy outdoors with the early years, examining the 
value of outdoor play, and how to plan for and manage it. It also includes examples of good 
practice and looks at the resources you need to support outside play.

Practical activities are provided to support learning across the whole curriculum. 
Each activity highlights what it will help children to learn and suggests themed links. 

About the author
Sue Durant has worked in early years education both as a reception teacher and primary 
teacher. Sue has worked for eight years as an Early Years Advisor for Worcester, where she 
has been committed to raising the standards of outdoor learning throughout the early years 
sector. She returned to the classroom again as a Foundation Stage Leader in a large primary 
school with two reception classes and a nursery.
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years 
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This book offers guidance 
suitable for practitioners 
looking to develop a child-
centred curriculum and 
enables educators to: 

l	Links the approach to 
the requirements of all 
four British early years 
curricula

l	Develops children’s 
personal and social 
skills by encouraging 
collaboration with others

l	How to plan, carry out 
and assess a project  

Suitable for children 
3-7 years old.
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Heuristic Play 

investigate freely as to what they can do with the objects. They will learn and discover different outcomes to their experiments, for example a cork may fit into a plastic bottle, but may not come out very easily, whereas the same cork can be put inside a tin and taken out again with little effort. These different outcomes will stimulate the toddler’s thinking and so help them develop a greater understanding of the objects and their characteristics.

In a heuristic play session a toddler needs to be able to do the following:

l Move or transport objects from one place to another in a variety of ways.
l Put objects inside other containers and take them out again, including smaller objects inside bigger ones.l Roll objects across the floor or over different surfacesl Bang objects together, sometimes connecting, sometimes not.
l Make piles of objects and then knock them over, sometimes similar objects sometimes just random choices.
l Make collections of similar objects.
l Turn and twist objects either inside each other or in their hands.
l Wrap objects up in materials, including putting things over themselves.

Not only can all of the above be 
recognised as schemas (as 

discussed earlier in the book) 
or learning tools, the basis 
of problem solving can 
be identified as well. For 

example, when a toddler 
bangs two or more objects 
together, they will initially 

use one hand. This later 
develops into a two-
handed action which 
is often rhythmic and 

involves large body 

movements. This will eventually lead to the use of tools, and later to writing and drawing.

As with a treasure basket, heuristic play does not depend on adult intervention and can be a solitary activity. Toddlers will play and explore independently but at the same time will probably be aware of the actions of others. They may play and explore in parallel. They may well copy each other’s actions, such as banging two objects together and may laugh at the noise they are making, but will not play together. 

Levels of concentration, because of the wealth of experiences and opportunities for exploration are vast, are usually high. This is often regarded as unusual, as toddlers of this age are easily distracted. Children with special or additional needs may also lack the ability to concentrate and can be easily sidetracked or have their attention diverted. Heuristic play for these children can be especially valuable and meaningful as the very act of exploring the range of materials can be absorbing and so promote concentration skills.

During heuristic play sessions the baby and toddler will move through various stages:

l The first stage is: what is this object? What is it like? At this stage the treasure basket can meet this level  of enquiry as the baby touches, feels, smells and mouths objects. This stage will also occur in a heuristic play session, especially if new materials are offered.

Case study
Lucy and Oliver explored the heuristic play materials at the same time. Lucy, the younger toddler, watched Oliver intently and copied some of his actions. She picked up a tube copying Oliver and made noises down the tube as he had done. She watched as he put plant pots on his head and tried to copy him. Although very aware of each other, neither toddler made any attempt to play together.
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6 Outdoor Play 

l Bikes/trucks
l Balls
l Water/pipes/buckets
l The children are free to choose to go outside and 

outdoor clothing is supplied.

Here are some of the activities the children had fun with in 
the autumn:

l Colours – natural materials, rainbows, colour story walk, 
swatch matching, bark rubbing, pattern making

l Trees – leaves, seeds, ‘Come little leaves’ song 
and dance

l Squirrel hunts and treasure hiding, maps
l Building nesting boxes, bird feeding tables, 

hedgehog houses
l Leaf sweeping and sorting, compost making, den 

making, hiding the mouse in a pile, trail making, 
making sounds

l Wind – kite making, leaf threading, mobiles, chimes, 
seed catching

l Gardening – harvest – pumpkins/squashes, digging soil 
for spring planting, planting bulbs and garlic, clearing 
and composting

l Apples – picking, sorting, counting, transporting, 
storing, eating, apple bobbing, printing

l Pumpkin carving – Jack o’ lantern song, 
‘Five little pumpkins’

l Role play – farmers’ market, animal food store
l Treasure boxes
l Mini gardens.
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parts of the garden. At each point children and one or two adults were crouched down, with bent knees looking very carefully at the ground. During the snail search, one practitioner encouraged careful looking by behaving in that way herself, as well as posing open questions like, “What can we see?”, “What’s here?”, “Let’s have a look” and “I wonder if we can find...” She also added her own comments, including, “It’s a pretend centipede” when a child found a hard plastic creature which had been lost in the foliage. When a real beetle was discovered, she coaxed it onto her twig and showed it to the children. 

Experiences that are led by adults for younger children can, in time, become child-initiated as children understand enough to organise themselves.The three- and four-year-olds in Kennet are keen to do their own independent bug hunting. That afternoon I watched three girls searching out creatures across the different sections of their garden. They chose to take laminated sheets hanging from an outdoor structure and fix them to clipboards. They collected felt tip pens and set off on the hunt. At various stages they returned to their chosen seating area to compare what they had, or had not, found. They were also interested to show practitioners, and myself as a visitor, what they had found and what they were still seeking from their sheet.

Observation to work alongside  
children's interests

The EYFS Statutory Framework and the Practice  Guidance stress the importance of observation-led planning and continuous assessment. Both these terms could have done with more immediate explanation, in response to the high level of anxiety within the early years workforce. Neither of these elements of best practice are about piles of paperwork, nor observations cross-referenced to a Development Matters column that spans 81 pages of the Practice Guidance. This substantial source of information can be used as a resource. But early years practitioners need to know that  none of this material is statutory – required to be  used – with the exception of the early learning  goals, given in bold type. 

The point about alert adult observation is that you notice recurring play patterns and persistent interests of individual children or small groups who spend time together. The practical concept of ‘next steps’ or ‘what next?’ planning rests on your awareness of what engages children now. Your short-term plans have to connect with what you have noticed today or over this week. Your continuous assessment is best seen 

as a continued alertness to what children are doing, with whom and with what. 

The Sightlines Initiative team, led by Robin Duckett, act as facilitators in the regular team discussions which are part of the joint projects with settings like Stocksfield Nursery and Skerne Park Reception Class, whose visits to the woodland I was able to join. Think about the questions below, which I have expressed in my own words, and how they could guide your thoughtful practice.

n	The Sightlines approach is to focus on what exactly has interested children: what is it about aspects of the woodland and how children have used that environment? The aim is to notice in full what children have chosen to do today. But you also look through their eyes to understand what made the digging so important, or how different individuals managed their own uncertainty as they moved into less familiar parts of the environment. 

n	The aim is that nursery and reception practitioners consider what underlies the current interests: what exactly fascinates the children, what matters to them? These are consistent themes within children’s engagement; it is not a case of trying to fit or create an adult-led topic.

6  The Key Person Approach

The role of the key person

n	First and foremost, the key person is responsible for 
creating a personal relationship with the baby or child  
and family. This relationship starts when it is clear that  
the parent(s) will take up a place in this provision. 

n	The key person is central to the beginning of the 
relationship, including the home visit, which is usual 
practice in many settings. She or he is also responsible 
for the settling-in process – providing support for child  
and parent.

n	Established practice in some settings is that the key person 
should now step back and ensure that the baby or child will 
‘go to anybody’ in the room. However, this interpretation of a 
key person approach does not fit the definition in the EYFS. 
The key person approach is not exclusively for settling-in; it 
is a relationship which lasts. 

n It is appropriate and best practice that the key person 
continues to be the one who takes responsibility for the 
personal care of a baby or child. This named practitioner 
most usually greets key parents and children and has the 
personal conversation with individual parents at the end of 
the day. Alternatively the key person needs to ensure regular 
conversations with parents if this provision tends to end with 
a flurry of parents at much the same time.

n The key person takes responsibility for the records of their 
key children. But, this pattern coexists with the continued 
personal relationship. The key person approach does not 
become just an administrative role as soon as a child is 
judged to be settled.

The key person approach applies across early childhood.  
It is not something that can be sidelined for the over threes 
and it continues to apply as a legal obligation for reception 
classes, the final year of the EYFS. I have encountered 
reception classes (see the Garfield Children's case study 
on the previous page) who have established a proper 
key person system. In my experience, those reception 
teams who fulfil this legal obligation are fully supported 
by the head of the primary school where they 
are based. They are given a secure and more 
appropriate ratio than the bare minimum of one 
adult to every 30 children, which was ratified 
by the Welfare Requirements (page 32, 2008). 
This unworkable ratio is a significantly negative 
feature of the EYFS, since it treats children 
younger than statutory education age as if  
they are already pupils in a school classroom. 

Some early years settings have a long established 
key person approach that operates in the way 
envisaged by the EYFS. Other settings, with children 
younger than five, have run a system in which the 

named key practitioner has a time-limited role and children 
are soon expected to relate to any member of staff. The move 
to a sustained, personal approach with young children poses 
a significant change for some groups, including the need to 
address the reasons that previously seemed to justify a more 
impersonal system. However, practitioners who are experienced 
at working with a genuine key person approach still recognise 
that details need to be revisited and any concerns fully aired. 

 

28

Ensuring that children feel safe, valued and happy 
in the environment that cares for them. 

Positive Relationships in 
the Early Years by child 
psychologist Jennie Lindon, 
covers all aspects of this 
crucial part of the Early Years 
Framework.

It focuses on supporting 
children’s development, 
developing social sensitivity 
and enabling social interaction 
between young children. 

Parents as Partners 
ISBN 978-1-909280-22-9 

Supporting Children’s 
Social Development 
ISBN 978-1-909280-25-0

The Key Person 
Approach 
ISBN 978-1-909280-21-2 

Child-Initiated Learning 
ISBN 978-1-909280-20-5 

Only 
£14.99
each!
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An accessible guide which 
ensures that your setting is 
inclusive of all faiths. 

It enables you to explore the 
major religions, festivals and 
celebrations in a way that is 
meaningful to young children. 
It includes:

l	A breakdown of all 
major faiths

l	A wealth of stories, 
songs, activity ideas 
and delicious recipes, 
associated with 15 
festivals, to try in your 
setting or at home

l	Resource suggestions for 
use in settings.

Faiths and Festivals Book 1 
ISBN 978-1-909280-58-8   £18.99 

A guide full of month-
by-month fun ideas for 
supporting inclusive practice 
and multi-cultural learning. 
It covers traditional festival 
foods, party ideas, craft 
activities and much more! 

l	Traditional stories 
associated with individual 
festivals

l	Role-play scenarios

l	Tips and suggestions 
from early-years 
practitioners and hands-
on experience of teaching 
faiths and religions

l	A monthly calendar to 
record celebrations.

Faiths and Festivals Book 2 
ISBN 978-1-907241-43-7   £18.99 

Celebrating 
faiths and 

cultural diversity, 
supporting a fully 
inclusive learning 

environment in the 
EYFS.

Perfect 
to purchase 

together
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This book is packed with 
ideas and guidance on 
exploring language and 
literacy with children from 
birth to seven. 

The book’s context-
based approach, which 
incorporates phonics, 
ensures that children become 
motivated and engaged 
readers and writers.

l	Encourages the under-
threes in their language 
development and mark-
making

l	Develops enthusiasm 
for reading and writing 
and the emergent phonic 
awareness of three to five-
year-olds. 

The Early Literacy Handbook  
ISBN 978-1-907241-26-0   £21.00

This is a comprehensive 
guide to creating a 
communication-friendly 
setting and improving young 
children’s speaking and 
listening skills. 

l	Delivering high quality 
language provision for 
babies and young children

l	Developing English 
language skills with 
speakers of other 
languages 

l	What children should be 
attaining at different stages 
of development

l		How to involve parents 
and carers. 

The Early Years 
Communication Handbook
ISBN 978-1-907241-03-1   £17.99

Building a 
vocabulary, 

developing language 
and communication 

skills and 
understanding that 
language conveys 

meaning.
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